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1.0. Introduction and Background  
 
1.1. Introduction  

 
This report documents the findings of the assessment study 
conducted between March and April 2024 aimed at gauging 
the effectiveness of a schoolteacher training program on a 
life-skills based education (LSBE) curriculum developed by 
Aahung Pakistan. The program was implemented in 
Karachi and Khairpur, Sindh, Pakistan, under the Malala 
Fund’s Education Champion Network (ECN).   
 
The teachers’ training program is part of Aahung Pakistan’s 
three-year intervention with Malala Fund - ECN to 
implement the LSBE curriculum in Sindh. Aahung Pakistan 
is focused on strengthening the capacity of schoolteachers 
in partnered schools to deliver this curriculum in targeted 
cities. The intervention aims to improve knowledge, attitude 
and skills around sexual and reproductive health and rights 
(SRHR) of adolescent girls resulting in lower reproductive 
health problems, increased agency of girls, and a decrease in 
gender discriminatory practices against girls including 
prohibiting their right to attain an education1.  
 
The assessment study utilizes a qualitative research design, 
employing a combination of consultative sessions, in-depth 
interviews and focus group discussions to engage with key 
stakeholders of the intervention in Karachi and Khairpur. 
Data was collected from a sample of LSBE-trained 
schoolteachers, school-going girls who received the LSBE 
curriculum, and representatives from Aahung Pakistan’s 
program implementation unit, including the LSBE lead 
trainer for the training program.  
 
By presenting these findings, the report aims to contribute 
to ongoing efforts to promote gender equality and improve 
sexual and reproductive health education in Pakistan for 
young girls. It offers insights into the program’s 
effectiveness and provides recommendations for future 
scalability and sustainability, fostering an informed 
LSBE/SRHR educational environment.  

 
1.2. Intervention Overview  
 
Aahung Pakistan implemented a capacity strengthening/ 
training program for school teachers on LSBE curriculum 
as part of its intervention to deliver LSBE/SRHR 
curriculum to both in-and-out-of-school girls over a three-
year period from January 2023 to December 2025. The 
primary goal of the intervention is to:  
 
“improve knowledge, attitudes and behaviors on 
SRHR in young people and adolescent girls resulting 
in lower reproductive health problems, increased 

 
1
 The LSBE project document developed by Aahung Pakistan.  

agency of girls, and a decrease in gender 
discriminatory practices against girls including 
prohibiting their right to attain an education”. 
 
The intended outcomes of the interventions include:  
 

▪ LSBE/SRHR curricular content, resources and 
activities integrated into schools through 
innovative teaching and learning resources. 

▪ Increased knowledge on sexual and reproductive 
health and rights (SRHR) issues such as puberty, 
violence, and the dangers of early and frequent 
pregnancies;  

▪ Improved communication, confidence, decision-
making, and negotiation around SRHR issues 
such as age of marriage, birth spacing, choice in 
partner, and bodily rights;  

▪ Increased awareness and sensitivity in young 
people around gender discrimination and women’s 
health and rights;  

▪ Increased awareness of rights in marriage and the 
marital contract; 

▪ Improved hygiene practices in young people;  

▪ Increased comfort with one’s own body; and 

▪ The family and institutional environments support 
young people’s decision-making and rights. 

 
To achieve these outcomes, Aahung Pakistan developed 
two sets of digital learning resources as audio-visual (AV) 
aids to teach key thematic LSBE areas to school-going girls 
and correspondingly build the capacity of teachers to 
disseminate the LSBE curriculum at the school-level. These 
resources include:  
 

▪ Six animated virtual learning modules for students 
on topics such as puberty, psychosocial health and 
mental wellbeing, violence, gender-based violence, 
menstrual health and wellness, and harmful practices 
such as child, early, and forced marriages and unions 
(CEFMU).  
 
These modules serve as tools for teachers in 
disseminating the LSBE content in schools. They are 
specifically designed for school-going girls aged 10-16, 
providing age-appropriate and culturally sensitive 
information. Using real-life scenarios and examples, the 
modules help young female students understand the 
practical applications of LSBE concepts crucial for their 
overall development and empowerment.  
 



Additionally, a non-scholastic activity book has 
been designed to provide school-going girls with a fun 
and engaging way to develop life skills, particularly in 
the areas of Sexual and Reproductive Health (SRH). In 
alignment with the learning modules, the book, through 
a variety of activities, covers essential topics, such as 
puberty, menstruation, violence, and promotes 
problem-solving and conflict management skills, as well 
as enhancing their psycho-social health and overall well-
being.  

 

▪ TOOL-Torials, consisting of six video tutorials 
designed to provide support and train 
schoolteachers to deliver LSBE curriculum. These 
tutorials ensure that teachers have access to high-quality 
resources that align with the animated students' virtual 
learning modules. They offer comprehensive guidance 
on effectively delivering and implementing LSBE 
virtual learning modules designed in classroom settings. 
Furthermore, the tool-torials prepare teachers on how 
to discuss sensitive topics with young girls and respond 
to their needs, such as when school children pose 
questions regarding SRHR, report bullying or violence, 
or display behaviors indicating poor mental health, 
while maintaining confidentiality and providing a safe 
and inclusive environment. Pre-and post-assessment 
tools have been incorporated into these tutorials to 
measure the improvement in teachers’ knowledge and 
confidence after undergoing training by Aahung 
Pakistan’s trainers.  
 

 
To date, Aahung has partnered with a total of 32 schools in 
two districts of Sindh: 17 schools in Khairpur and 15 in 
Karachi under the ECN project. The objective is to equip 
female teachers in partnered schools with the knowledge 
and skills necessary to teach the LSBE curriculum to girls 
aged 10 to 16 years. Over a span of three years, the trained 
educators are expected to deliver the LSBE curriculum to 
approximately 12,000 young girls studying in these 
partnered schools.  
 
Currently, a total of 47 teachers in Karachi and 77 in 
Khairpur have undergone the training on Aahung’s life-
skills based curriculum Aahung’s trainers that focus on 
leveraging digital learning resources developed for teachers 
and students to effectively deliver the LSBE curriculum.   
 
The training delivery took place through in-person sessions, 
using PowerPoint presentations including AV tools 
developed for teachers and students, supported by 
interactive, group activities and discussions (role plays and 
etc.). These sessions were conducted as one set of a three-
day schedule. Divided into six modules, each module 
included a video tutorial as part of the tool-torial set, 
covering the following thematic area:   

 

1. Mental health and psychosocial well-being aspects 
such as self-awareness, emotional regulation, stress 
management, and interpersonal communication with 
confidence.  
 

2. Violence entailing both online (cyberbullying, online 
grooming, and harassment) and offline such as physical, 
sexual, emotional, and verbal abuse. It included 
guidance on how girls can recognize signs of violence, 
protect themselves from harm, seek help from trusted 
sources (information about the sources is also given like 
helpline numbers and email addresses), and how they 
can support others who may be experiencing violence. 
 

3. Gender-based violence (GBV) covers the root causes 
of gender-based violence, its impact on individuals 
especially girls, and communities, and strategies for 
prevention and intervention.  
 

4. Child early, and forced marriages and unions 
(CEFMU) addresses the issue of child marriages and 
their devastating consequences including the harmful 
effects of early marriages on girls' education, health, and 
overall well-being.  
 

5. Puberty covers physical, emotional, and social changes 
that occur during adolescence. includes information on 
healthy self-care practices.  

 
6. Menstruation debunks myths, provides accurate 

information on how to manage their periods with 
dignity confidently 

 
Within the training, teachers were provided with 
information, education, and communication (IEC) 
materials, including informational brochures and booklets 
on puberty, along with audio ‘stories’ on the themes covered 
in the training. The purpose of these materials is to serve as 
resources for the teachers which they can refer to after 
completing their training. As part of the training program, 
teachers were also provided with information on referral 
mechanisms they can utilize, such as helpline numbers and 
organizational contacts for where they can report 
cyberbullying or provide information to families seeking 
legal aid for violence.  

 
 
 
 
 
 
 
 
2.0. Study Objectives and Methodology  
 



2.1. Study Objectives and Research Questions  
 
The primary objective of this study is to assess the 
effectiveness of Aahung Pakistan’s school teacher training 
program in Karachi and Khairpur, part of the organization’s 
intervention for implementing the LSBE curriculum under 
the Malala Fund – ECN. The study aims to gauge the 
sustainability of Aahung Pakistan’s approach which focuses 
on using digital literacy tools for training schoolteachers in 
the LSBE curriculum and ensuring its dissemination at the 
school level. Additionally, the study seeks to identify 
potential modifications for future scalability of the digital 
approach based on an in-depth analysis of the following 
aspects:  

● Feasibility of integrating virtual learning modules, 
teachers’ tool-torials and non-scholastic activities in 
partnered schools; 

● Schoolteachers’ experience in implementing/delivering 
LSBE curriculum with their students; 

● Overall acceptability and receptivity of the LSBE 
curriculum by students and teachers;  

● Improvement/change in knowledge, attitude and 
practice (KAP) of students and teachers across six 
modules of the LSBE curriculum; 

● Level of confidence among students in 
communicating/discussing LSBE themes with their 
peers; and 

● Students feedback to the LSBE curriculum, including 
the quality of content, and the effectiveness of 
curriculum delivery and integration. 
 

The corresponding research questions, aligned with the 

research areas identified above, are illustrated in Exhibits 

2.1.1 and 2.1.2.  

Exhibit 2.1.1. Study Research Questions (for program 
implementation) 

 
Exhibit 2.1.2. Study Research Questions (for program’s 

effectiveness) 

 

2.2. Research Methodology  
 
The assessment study employed a qualitative research 
design, utilizing tools such as in-depth interviews (IDIs), 
consultative sessions and focus group discussions (FGDs) 
to engage with key stakeholders of the intervention. These 
stakeholders include schoolteachers from partnered schools 
trained by Aahung Pakistan, female students receiving 
LSBE curriculum in these partnered schools and Aahung 
Pakistan’s program design & implementation team. 
 
This participatory approach facilitated the gathering of 
stakeholder perspectives on the delivery and adaptation of 
Aahung’s LSBE curriculum through digital learning 
resources, including virtual learning modules for students 
supported by non-scholastic activities and digital tool-torials 
for trained teachers in partnered schools. It also helped 
capture insights on the improvement in students’ 
knowledge, changes in their practices and increased 
confidence in communicating about LSBE themes, 
particularly among their peers.  
 
To ensure a comprehensive exploration of the 
aforementioned research areas, detailed FGDs, consultative 
sessions and IDI guides were developed. The guides were 
initially designed in English and later translated into the 
Urdu language for better understanding and participation 
from study stakeholders. 
  
The details of data collection and sample size for the study 
is illustrated in Exhibit 2.2.1 In each city, Karachi and 
Khairpur, three consultative sessions and two IDIs were 
conducted with LSBE-trained schoolteachers from selected 
partnered schools, resulting in a total of six consultative 

How is Aahung’s LSBE curriculum delivered to students by 
teachers in the partnered schools? (It includes ways in which 
each module is integrated in school curriculum and key 
activities.)

What is the frequency of dissemination and implementation of 
the LSBE six modules in the partnered schools? 

What are the facilitators in delivery and integration of LSBE 
curriculum in the partnered school? 

What are the barriers in delivery and integration of LSBE 
curriculum in the school? 

How has students' knowledge on the modules of LSBE 
curriculum changed after the delivery of LSBE curriculum in 
the partnered school? 

Is there any change in student’s attitude around psychosocial 
health, menstrual health, rights in marriage, and others?

Do they exhibit increased confidence and improved 
communication on the modules of the LSBE curriculum?

How have the practices of students (self-care, hygiene, decision-
making and negotiation on around SRHR issues) changed after 
attending LSBE curriculum?

What are some key changes in day-to-day practices made by 
students and/or observed by teachers in students after 
delivery/integration of LSBE curriculum?

What is the impact/effects of delivering/integrating LSBE 
curriculum on students?

What is the impact/effects of delivering/integrating LSBE 
curriculum on school climate?



sessions and four IDIs across both cities. Through this 
exercise, a total of 29 LSBE-trained teachers were consulted 
and interviewed.  
 
Additionally, FGDs were held with female students from 
grades 6 through 8 in selected partnered schools. Three 
FGDs were conducted in each city, with one comprising 
female students from each grade, resulting in six FGDs 
across Karachi and Khairpur. A total of 39 school-going 
girls were engaged, with each FGD session consisting of 6 
to 8 participants.  
 
An in-depth interview was also undertaken with the lead 
LSBE trainer from Aahung Pakistan, along with a 
consultative session involving the project manager of this 
intervention and the senior LSBE coordinator from Aahung 
Pakistan, both members of this program’s design and 
implementation team.  
 

Exhibit 2.2.1  
Summary of Data Collection Activities Conducted in 

Khairpur and Karachi 
Target 
Cities 

Target 
Respondents 

Consultative 
Sessions/FGDs 

IDIs 

Khairpur 

LSBE-trained 
schoolteachers 

03 02 

Students 03 - 

Karachi 

LSBE-trained 
schoolteachers 

03 02 

Students 03 - 

Aahung’s 
LSBE trainer 

- 01 

Aahung’s 
program 
implementation 
team 

01 - 

 
Informed consent procedures, data management 
and analysis  
 
Both verbal and written consent were obtained from all 
participants during the data collection exercise. For 
students, written consent was also obtained from their 
parents to allow their children to participate in the FGDs.  
 
Teachers and students selected to participate in the survey 
activities were chosen based on their availability, as 
determined by the school management.  All activities took 
place during school hours and within school premises to 
ensure ease of participation. Additionally, interviews and 
consultative sessions with Aahung Pakistan’s team members 
were held at Aahung Pakistan’s Head Office in Karachi.  
   
With the participants’ consent, the survey activities 
(FGDs/IDIs/consultative sessions) were audio recorded. 
The designated transcriber produced verbatim translated 
transcripts for each recording. These transcribed data were 

then thematically analyzed by district (Karachi and 
Khairpur). A district-wise cross respondent analysis was 
conducted to map and compare the barriers and facilitators 
identified in delivering the training to teachers in the LSBE 
curriculum and the subsequent dissemination of the LSBE 
curriculum to the students at the school level.  
 
Furthermore, teachers’ perceptions of any changes in 
students’ knowledge, attitude and practices (KAP) were 
compared with students’ own narrations of their 
experiences and changes in attitudes and behaviors after the 
conduct of LSBE sessions. This comparison aimed to assess 
the effectiveness of the curriculum at the intended 
beneficiary levels and to identify factors that influence its 
effectiveness. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.0. Key Findings 
 



This chapter of the study presents the key findings of the 
assessment study gathered through consultative sessions, 
IDIs and FGDs in light of the research objectives and 
questions outlined in chapter 2 of the report.  
  

3.1. Participant Profile and Trainee Satisfaction 
with the LSBE Curriculum Teachers’ 
Training Program  

 
Teacher selection criteria and participant profile for 
the training program   
 
As per the programmatic documents, teachers shortlisted 
for the three-day LSBE curriculum training program in 
Karachi and Khairpur were required to meet the following 
criteria:  
 

▪ At least three years of teaching experience 
▪ Effective communication skills 
▪ Willingness to learn and commit to the program 
 
However, the assessment study’s data revealed that the 
educational background and teaching experience of the 
trainees were slightly deviated from the outlined criteria, as 
illustrated in Exhibit 3.1.1. While the majority of 
participants had three years or above three years of teaching 
experience, there were some with less than three years of 
teaching experience, and a few even had less than one year 
of teaching experience with a preliminary higher secondary 
education/intermediate certificate.  
 

Exhibit 3.1.1 - Study Participant Profile 

Sample Participant 
Profile 

Number of 
 Sample Participants 

Age 

Above 40 years 4 

31 to 40 years 7 

20 to 30 years 17 

Less than 20 years  1 

Total 29 

Number of Years of Teaching Experience 

Above 10 years 5 

5 to 10 years 11 

3 to 5 years 4 

1 to 2 years 8 

Less than 1 year 1 

Total 29 

Educational qualification  

Master’s 8 

Bachelor’s 13 

Intermediate 8 

Total 29 

When discussing the profile of the sampled trainees with 
Aahung Pakistan’s lead LSBE trainer, it was identified as a 
lesson learned that limited time was allocated to the pre-
planning stage of the training. The selection criteria for 
participants were communicated to partnered schools 
relatively close to the training schedule. Whereas, the criteria 

should have been provided to the school management 
sufficiently in advance. Consequently, there were frequent 
adjustments to the list of participating teachers provided by 
the school management, which also operates under a 
hierarchical decision-making process for shortlisting 
teachers for the training program. Ultimately, the emphasis 
remained on selecting teachers who closely met the criteria, 
with a particular focus on those who were young, willing to 
learn and committed to disseminating the LSBE curriculum 
in schools.  
 
Trainee satisfaction with the training sessions   
 
During the consultative sessions and IDIs, all 
schoolteachers in the study sample expressed great 
satisfaction with the LSBE trainers and the training sessions 
conducted by Aahung Pakistan. A frequent point of 
appreciation was the training management’s efforts to 
ensure that no male staff entered the sessions while they 
were in progress. This arrangement provided comfort and 
increased the participants’ sense of privacy regarding the 
sensitive topics being addressed. As a result, trainees felt 
safe while sharing their personal experiences and asking 
questions about the LSBE themes discussed.  
 
The training sessions were highly appreciated for being 
interactive and engaging, with a notable highlight being the 
incorporation of video modules developed for teachers and 
students. According to the representatives from the Aahung 
program implementation unit, these digital modules are 
instrumental in effectively disseminating the LSBE 
curriculum at the school level. Participants reported that 
trainers utilized a variety of methods, including PowerPoint 
presentation and group activities, to facilitate discussions 
centered around the content presented in these video 
modules. This approach not only deepened their 
understanding of the LSBE curriculum, but also provided 
valuable experiential learning opportunities to engage with 
the LSBE trainer and learn teaching methods for utilizing 
LSBE digital learning resources with their students.  
 
Furthermore, participants mentioned receiving LSBE-
themed pamphlets and animated booklets, which aimed to 
further consolidate their understanding of the LSBE 
curriculum delivered via digital learning modules. These 
materials were compiled into resource packs and provided 
to all participants for their ongoing reference and 
continuous learning. Video modules developed for both 
students and teachers were shared through USB drives to 
ensure that participants had access to a diverse range of 
resources to support their engagement with the LSBE 
curriculum when they return to their schools, as highlighted 
by Aahung’s program unit representatives.    
 
While the training sessions were generally well-received, 
feedback from some participants highlighted areas of 
improvement. Specifically, there were suggestions to extend 
the training duration beyond three days. Participants 



proposed either prolonging the duration of each session or 
spacing out the content over a period with intervals between 
sessions. This adjustment was believed to enhance 
comprehension and retention of the LSBE curriculum 
contents. However, the feedback about the duration of the 
training varied. Some teachers, particularly those with more 
experience or prior exposure to the LSBE training, felt that 
the three-day timeframe was adequate. Conversely, younger 
teachers and those attending the LSBE training for the first 
time expressed a need for a longer duration, both in 
Khairpur and Karachi.  
 
Additionally, concerns were shared by a few participants 
from Karachi regarding the large group size, which they felt 
impeded their ability to engage with the material presented. 
Participants expressed a desire for more dynamic activities 
involving physical movement and interaction across 
different groups to improve the overall training experience 
and facilitate better understanding of the LSBE curriculum 
content. The LSBE trainer also believed that the participant 
size of the training sessions was larger than ideal. The ideal 
size of the training sessions consist of 20 participants, 
whereas the training conducted had groups of 35 
participants. Due to time and logistical constraints. This 
large group size made it challenging for the LSBE trainer to 
provide in-depth feedback and attention to all participants.  
 
Overall, while the training sessions received positive 
feedback, participants and trainer’s suggestions for 
maintaining the participant group size, extending the overall 
training duration and incorporating more interactive group 
activities indicate opportunities for improvement, allowing 
teachers with more time to engage with the LSBE 
curriculum content through corresponding resource 
materials and video tools under the supervision of 
experienced LSBE trainers. Implementing these changes 
would likely improve the overall effectiveness and 
participant learning from the LSBE training sessions.  
 
The Need for Refresher Training  
 
When inquired about the necessity of refresher training, 
most participants in the study indicated that they feel 
adequately equipped by the sessions already provided. They 
reported confidence in their level of knowledge regarding 
the LSBE themes taught during the training sessions and in 
their ability to deliver the curriculum to students. However, 
there is considerable variation in the progress made across 
schools and grades in Karachi and Khairpur regarding the 
number of LSBE modules taught between August 2023 and 
April 2024. Therefore, there remains a need to determine 
specific areas where refresher training might be beneficial.  
 
Among those interested in refresher training, participants 
seek to improve their skills in applying teaching methods 
and pedagogies to improve student engagement and 
learning outcomes in LSBE. Additionally, the identified a 
gap in effectively utilizing provided resources such as virtual 

learning modules and activity workbook to deliver LSBE 
curriculum effectively to students.  
 
Based on the findings and the timing of refresher training 
sessions planned for July, it is recommended to focus these 
sessions on enhancing practical application of teaching 
methodologies and strategies for effectively integrating 
virtual learning tools into LSBE instruction. This approach 
addresses the expressed need of participants who seek to 
improve their skills in applying various pedagogies to 
enhance student engagement and learning outcomes in 
LSBE. By emphasizing practical application, LSBE-trained 
teachers can gain hands-on experience in utilizing virtual 
learning modules and workbooks to effectively deliver 
LSBE curriculum. 

  
3.2. Improvement in Teachers’ Knowledge, 

Attitude and Practices Towards LSBE 
 
Improvement in Teachers’ Knowledge  
 
Teachers in both districts, across sample groups, reported 
significant improvements in their knowledge and awareness 
of LSBE curriculum content as a result of the training 
program. This is evidenced by the pre-and-post-training test 
results, estimated by Aahung project unit, which indicate an 
average knowledge increase of 40% among participants 
from both districts across all modules, with the most 
substantial improvement in the mental health and 
psychological wellbeing module, as illustrated in Exhibit 
3.2.1. These exercises, as discussed during the consultative 
sessions, assured participants of their progress and 
significantly motivated their engagement in the learning 
process during the training program. The video-based 
learning modules, supplemented with trainers’ explanations, 
were also stated as highly effective in deepening their 
understanding of the LSBE curriculum modules. 
 

Exhibit 3.2.1 – Module-wise Post-training Knowledge 

Score Improvement of Teachers 

LSBE Module Karachi Khairpur 

Mental health and 
psychological well-being 

61% 72% 

Violence 34% 37% 

Gender-based violence 41% 47% 

CEFMU 56% 70% 

Puberty 40% 53% 

Menstruation 42% 33% 

Source: Evaluation of teachers’ training on life-skills based education 

- insights from Karachi and Khairpur, Aahung 2023 

 
Despite menstruation being one of the modules with the 
least reported knowledge improvement, teachers frequently 
shared during FGDs and IDIs that they gained significant 



knowledge about improved health practices during 
menstruation. Training sessions helped in debunking myths, 
such as misconceptions about avoiding bathing during 
periods. This newfound understanding boosted their 
confidence in returning to school, where they could 
effectively impart these learnings to their students.  
 
“We used to follow old beliefs blindly, as taught by our mothers. Our 
mothers forbade us from bathing and eating food, like meat, during 
periods. However, in the training, we learned that we should bathe 
regularly and eat nutritious food to stay healthy and active. The trainer 
openly discussed topics related to puberty and menstruation, like 
periods, making pads, reassuring us that there is no need to feel shy or 
embarrassed about them. This perspective has given all of us confidence 
as we return to school to teach the LSBE curriculum to our students.” 
– Consultative session with LSBE-trained teachers, Rose Islamic 
Academy, Karachi. 
 
“In our village, it is a common practice not to bathe during the periods. 
Our ancestors imposed many restrictions, such as avoiding milk, 
chicken and yogurt because they believed it would cause pain, and not 
leaving the room because you were considered impure. During the 
training, we learned the opposite is true: we should eat these foods 
during menstruation because we need the nutrition. We were unaware 
about these concepts before.” – Consultative session with LSBE-
trained teachers, IRC Tando Masti High School, Khaipur.  
 
Improvement in Teachers’ Attitude   
 
Consultative sessions with teachers in Karachi and Khairpur 
also highlighted the cultural challenges and the importance 
of open communication regarding sensitive topics like 
menstruation and the difficulties young girls face when 
married at early ages. Traditionally, these subjects were 
discussed secretly due to cultural norms, leading to a lack of 
preparedness and misinformation among girls. The teachers 
emphasized that discussing these topics openly and without 
shame is crucial for ensuring girls are informed and ready 
for significant life changes. 
 
“Why do mothers often withhold information from their daughters? It 
is essential to discuss aspects like menstruation. When a girl reaches a 
certain age, she should be informed and fully prepared. This is not just 
about periods; it includes marriage and other significant life events. 
Girls need to be ready for these changes. We need to speak openly and 
without shame about these important aspects of life.” – Consultative 
session with LSBE-trained teachers, Rose Islamic Academy, Karachi. 
 
“Things are often hidden from children and not properly explained to 
girls. Through training, we have realized that mothers and daughters 
can now talk openly about these topics, and friends can have open 
discussions too. This openness makes it the right subject to include in 
a curriculum and conduct sessions on. Addressing such sensitive issues 
and raising awareness in an educational setting is a significant 
achievement.” – Consultative session with LSBE-trained teachers, 
SOS Hermann Gmeiner School, Khairpur.  
 

Teachers recognizing the need for open communication for 
topics covered in the LSBE curriculum indicates an 
initiation of a positive shift in their attitude. Recognizing the 
importance of introducing these topics as part of a 
curriculum at the school level also ensures that all girls 
receive the necessary information, enabling educators to 
facilitate these discussions by providing accurate 
information and creating a safe space for questions and 
concerns. This approach empowers girls with the 
knowledge they need to navigate their lives confidently. 
Additionally, it helps normalize the conversation around 
these subjects, reducing stigma and shame and contributing 
to their overall empowerment.   
 
In addition to benefiting students, teachers also discussed 
that they actively share their LSBE training insights with 
fellow teachers in their schools, female family members and 
women in their neighborhoods. This ripple effect extends 
positive practices promoted by the LSBE training beyond 
the classroom, fostering a broader shift towards better 
health practices for young girls and women.  
 
“That day in the training, during our discussion about marriage 
contracts (nikahnama), I immediately asked my mother to show me 
hers the next day. I noticed many clauses were crossed out-1,2,3-all of 
them. When I questioned her about it, she explained that is just how 
it is done. I informed her that I had learned that these clauses represent 
our rights and should not be crossed out. Later, when my brother’s 
engagement was approaching, I shared this knowledge with my sister-
in-law two days beforehand, encouraging her to include whatever she 
wanted in the contract without hesitation. My mother remarked, “you 
are introducing new rules' ', to which I responded, “mother, change 
starts from home and grows outward. If we take the first step, progress 
will follow.”–Consultative session with LSBE-trained teachers, Prime 
Rose Grammar School, Karachi.  
 
Improvement in Teachers’ Practice 
 
Teachers from both districts shared that the LSBE 
curriculum training motivates them to serve as role models 
for their students in schools. As a result, they have started 
implementing their learnings from the training sessions. For 
example, the following was discussed: 
 
“Often, girls do not bathe or change clothes during their periods. 
However, we learned during the training that we must bathe and keep 
ourselves tidy and clean, even during menstruation, because as teachers, 
we have to go out and teach. By doing so, we set an example for the 
kids in school as we teach the LSBE curriculum.” – Consultative 
session with LSBE-trained teachers, White Rose School, Karachi. 
 
Furthermore, implementing the lessons from the training 
has also improved their own well-being, as highlighted 
below.  
 
“Even though I am educated, I used to feel very shy and embarrassed 
about periods. At first, I could not even bring myself to tell my mother 
when it first happened; instead, I confided in my sister, who explained 



about it to me. Managing my monthly cycle was challenging; I often felt 
dizzy and sometimes had to miss school altogether, which was 
burdensome. 
 
When the trainer emphasized the importance of bathing regularly and 
maintaining a healthy diet during menstruation, I followed their advice. 
Given that school days can be long, lasting 5 to 6 hours, these practices 
became crucial for my well-being.” – In-depth interview with a LSBE-
trained teacher, IRC Tando Masti High School, Khairpur.  
 

3.3. Dissemination of the LSBE 
Curriculum/Modules in Partnered Schools 
and Challenges Faced 

 
Initiation and Frequency of LSBE Classes Being 
Conducted 
 
LSBE classes in schools have started on varying timelines. 
In Karachi, teachers mentioned beginning these classes 
around October 2023. However, in some schools, as 
discussed by students in the FGDs, classes were initiated in 
December 2023 or January 2024. At first, the focus was on 
initiating the main school curriculum at the start of the 
academic year, followed by the preparation and conduct of 
monthly and mid-term tests.  
 
In the beginning, LSBE sessions were conducted on an ad-
hoc basis, as stated by teachers during the consultative 
sessions. However, with the support of head teachers, a 
designated period of 40 to 45 minutes was eventually 
incorporated into the school schedule, occurring once a 
week. In some schools, LSBE classes are held twice a week 
due to the large number of students that need to be covered. 
Despite these efforts, the regularity of classes remains a 
challenge, as they are often skipped when exams or tests are 
scheduled or when the main school curriculum load is 
particularly demanding. Teachers from one network of 
schools reported reducing the regular school curriculum to 
alleviate pressure on teachers and to accommodate the 
LSBE classes. Frequency and duration of classes amongst 3 
selected schools was similar to what teachers reported, with 
an exception of 1 school conducting LSBE sessions twice a 
week for 3 hours each.  
 
In Khairpur, the majority of teachers have conducted 4 to 5 
LSBE sessions since the start of the 2023 academic year. 
These classes have only been recently started and, unlike 
schools in Karachi, they have not yet been incorporated into 
the official class timetable of some schools.  
 
Furthermore, teachers are also grappling with a shortage of 
staff. Recently, some teachers including the ones trained in 
the LSBE curriculum, left for government jobs, which has 
exacerbated the scheduling problem. Despite these 
challenges, existing teachers endeavor to schedule at least 
one weekly LSBE session, taking into consideration their 
commitments to other classes, curriculum workload and 

exam schedule. However, consistently ensuring weekly or 
biweekly LSBE sessions has proven to be difficult for them.  
 
“We had planned to hold sessions once a week or one class every two 
weeks. However, this plan never materialized due to a shortage of 
teachers. If we are engaged in an LSBE period, then there is no one to 
take our other classes, which creates a scheduling problem. 
Consequently, we have held fewer classes. Recently some teachers, 
including the ones who received training in the LSBE curriculum, left 
for government jobs, exacerbating the issue.” – Consultative Session 
with LSBE-trained teachers, IRC Sojhro Faiz High School, 
Khairpur.   
 
The frequency and duration of LSBE classes also varies 
among schools. The majority of students in the FGDs 
reported having a half an hour or 45-minutes session once 
a week, while a few mentioned having 2 to 3 hours of 
classes. Students from only one selected school stated of 
having classes twice a week.  
 
Grades Taught  
 
Discussions with Aahung’s program implementation unit 
representatives defined that teachers are primarily mandated 
to teach the LSBE curriculum to female students in grades 
6 through 8. However, in Karachi, teachers reported 
engaging students from grades 5, 9 and 10, and occasionally 
even from grade 4. This deviation is due to the interest 
shown by girls in these classes and the teachers’ belief that 
this curriculum is also beneficial for them. 
 
“We observed a spike in interest among girls in the school for these 
activities, so we started including other classes as well. It is not strictly 
necessary to give these sessions to the senior section, but we did it anyway 
because we realized that they need it more than the others, even though 
we were asked to keep the cap at grade 8”. – Consultative session with 
LSBE-trained teachers, White Rose School, Karachi. 
 
“Since girls mature by grade 4, we include older students in these 
sessions as well.” – In-depth Interview with a LSBE-trained teacher, 
Muawin Foundation School, Karachi.  
 
A similar practice is noted in some schools of Khairpur, 
where students of classes 9 and 10 are also included in the 
LSBE classes.  
 
In both districts, teachers generally combine girls from 
grades  5 and 6, 7 and 8, and 9 and 10 into mixed-grade 
LSBE classes. When attendance is lower, they merge girls 
from all grades into a single group. However, during 
consultative sessions, some teachers mentioned that they 
conduct separate LSBE classes for each grade level. This 
approach enables them to customize content and activities 
to suit the needs and educational levels of girls in each grade. 
It also creates a comfortable environment where students 
can openly share their concerns in front of their known 
peers.  
 



LSBE Modules Taught 
 
When inquired about the LSBE modules taught in schools, 
teachers predominantly responded in terms of the topics 
and activities they have covered in their classes. In Karachi, 
a significant proportion of teachers reported teaching about 
physical changes during puberty, early-age marriages, 
nikahnama, menstruation and maintaining a healthy diet 
during periods. Conversely, a smaller proportion mentioned 
covering topics such as cyberbullying, gender 
discrimination, domestic conflicts, and mental health 
(through yoga). 
 
In Khairpur, teachers implemented a varied approach 
across different grade levels. While some focused on topics 
such as puberty, menstruation, healthy habits, others chose 
to delve in topics related to contemporary issues, like 
cyberbullying.  
 
“When we introduced LSBE to the 7th-grade class, we began by 
asking the girls who among them used social media. They 
enthusiastically shared that they use platforms like TikTok, YouTube, 
Facebook and Instagram. It is clear that even at a young age, children 
are heavily involved with mobile phones and social media. This 
prompted us to discuss cyberbullying first. Starting with cyberbullying 
helped capture their attention. Once we covered the topic of 
cyberbullying, we plan to transition to topics like puberty and violence.”  
 
Student groups in Karachi and Khairpur also reported being 
taught about menstruation, puberty and early child 
marriages. In addition to these, the theme of violence has 
also been taught in some schools as discussions with 
students entailed their key learnings regarding self-
protection, self-respect, harassment, cyberbullying and 
equal rights. A few students also shared their learnings on 
mental well-being.  
 
Use of Virtual Learning Modules, Non-Scholastic 
Activity Workbook and Other Resources  
 
Teachers mentioned that they require at least two classes to 
cover a specific LSBE topic/theme for each grade or group. 
These classes generally start with teachers showing related 
videos from the LSBE virtual learning modules created by 
Aahung Pakistan. Following the videos, activities from the 
non-scholastic activity workbook are conducted. The 
classes are interactive, incorporating question and answer 
sessions to support students’ learning. Teachers make 
efforts to constantly seek feedback from students to ensure 
they are comfortable and able to grasp the concepts and 
learnings shared. However, teachers reported that they lack, 
and therefore, need a tool to assess students’ knowledge 
level after the sessions, similar to the pre-and-post training 
tests used during teachers’ training cycle. 
 
During the study’s data collection phase, it was, however, 
highlighted that some schools in Khairpur and Karachi lack 
computers, laptops and LEDs needed to display animated 

videos from the virtual learning modules. Schools also 
struggle with power shortages. Teachers in these schools 
mentioned that due to this lack of equipment and power 
shortage, they primarily rely on workbooks to teach the 
LSBE curriculum. They follow the sequence of topics and 
activities outlined in these workbooks. As supplementary 
resources, they utilize brochures and animated booklets 
provided by Aahung during their training program.  
 
“We did not have a computer nor an LED, so we could not implement 
the learning modules for students. Instead, we distribute brochures and 
booklets for information sharing and discussion among students, and 
we work on the activity workbook.” – In-depth Interview with a 
LSBE-trained teacher, Moawin Foundation School, Karachi.  
 
“In the school where I conduct classes, if the power goes out, we are 
completely stuck. We do not have a laptop to support, and we usually 
do not have electricity. I have shown videos only once or twice. I mainly 
use workbooks to conduct LSBE sessions.” – Consultative Session 
with LSBE-trained teachers, the Rose Islamic Academy, Karachi.  
 
“We do not have a laptop or screen at the school. Initially, we borrowed 
a laptop from someone in the neighborhood to show videos to the 
students, but this is not always possible. That is why, we are having 
difficulty in utilizing the videos and are only using the workbook.” – 
Consultative Session with LSBE-trained teachers, IRC Tando Masti 
High School, Khairpur.   
 
A teacher from Khairpur district also highlighted that she 
had given USB drives containing digital modules for 
students and teachers to the school principal. Since the 
principal has been transferred to another school, they no 
longer have access to the USB drives. As a result, they have 
not shown any videos to the students, and the teacher 
herself does not have access to the tool-torials either. Lack 
of ICT equipment availability also remains a challenge.   
 
“The USB containing the videos was given to the principal. I no longer 
have it because it was with the principal, and he has been transferred. 
I require the videos, ma’am. I need a laptop so that I can show the girls 
what we have, as showing them through videos will greatly enhance their 
learning.” – In-depth Interview with a LSBE-trained teacher, IRC 
Tando Masti High School, Khairpur.   
 
However, the effectiveness of digital learning modules and 
activity workbooks on students’ learning varies between 
districts. Insights gathered from FGDs with students and 
consultative sessions with teachers in Khairpur underlined 
that students often struggle with understanding several 
Urdu words used in the activity workbook. Videos are 
instrumental in keeping students engaged as they learn from 
simulated video content. In schools where ICT resources 
are lacking, classes primarily depend on teacher-moderated 
discussions and workbook exercises, supplemented by 
activities like role-playing and group discussions to facilitate 
learning, despite the challenges posted by limited 
technology and linguistic barriers. Almost all teachers 
reported distributing individual workbooks to students, 



except for one in teacher in Khaipur. This teacher 
mentioned in the IDI of providing individual books, but 
assigning one book for every two students if they were 
sibling.  
 
Teachers in the Karachi district observed that using videos 
is particularly effective for engaging students from lower 
secondary grades. The simulation helps young girls grasp 
concepts easily and stay attentive during lessons. On the 
other hand, for students in higher secondary grades like 
classes 8 through 10, workbooks and interactive activities 
are seen as more effective. There are no linguistic barriers 
reported by students or teachers in comprehending the 
workbook contents in Urdu.  
 
Students from Karachi reported that each student receives 
a book, which they can take home and bring back to school 
for specific classes.  
 
‘’Yes, these books were given, one to each student.’’ – FGD with 
students from grade 6,  DIL Amina School, Karachi  
 
‘’We take them home. When needed, we bring them to school, when 
classes happen, we bring them, and they tell us beforehand which class 
will be on which day, so we bring them on that day’’ – FGD with 
students from grade 8, the Rose Islamic Academy, Karachi 
 
However, in Khairpur the distribution of resource materials 
varied between schools. In government girls' model schools, 
workbooks were kept in the library, whereas in other 
schools, all girls received a workbook.  
 
In Karachi, the workbooks are available in both Urdu and 
English, ensuring language is not a barrier to accessing the 
LSBE information. However, In Khairpur, there were 
challenges related to the availability of resource materials in 
different languages. Although some students received 
books in English, many preferred Urdu and even suggested 
that Sindhi would be beneficial.  
 
"There were more books in English and fewer in Urdu. In this school, 
not much is taught in English, and the children don't know much 
English, so they know more Urdu... it would have been beneficial in 
Sindhi." – FGD with grade 7 students, IRC Sojhro High School, 
Khairpur.  
 
Overall, students appreciated the engaging and interactive 
elements of the workbook. Activities such as crosswords, 
coloring, and sticker exercises were highlighted as enjoyable 
and effective learning tools. 
 
"The workbook is better because it has activities and crosswords, it is 
the best, so we understand a lot from it, the wording is better, and it's 
interesting." – FGD with students from grade 8, the Rose Islamic 
Academy, Karachi 
 

"I also enjoyed the workbook more, it has a lot of activities, and it's 
colorful, so it was more fun, there is coloring too." – FGD with 
students from grade 8, the Rose Islamic Academy, Karachi 
 
Furthermore, the integration of multimedia learning, such 
as stories and explanations shown on LED screens, was also 
well-received. Students found these methods more 
comprehensible.  
 
"When it's explained through a story on the LED, it's more 
comprehensible and very enjoyable." – FGD with students from grade 
8, the Rose Islamic Academy, Karachi 
 
’I like such videos. We get information, enjoy, and also learn through 
cartoons.’’ – FGD with students from grade 7, DIL Amina School, 
Karachi 
 
‘’Ma'am taught us well, and we understood well through videos’’ – 
FGD with students from grade 8, SOS Hermann Gmeiner School, 
Khairpur. 
 
This feedback indicates that the use of diverse teaching 
methods enhances understanding and retention of the 
material. Moreover, students also mentioned that teacher 
were actively involved, providing support, checking on 
student's progress and offering explanations.. 
 
"She comes to each child one by one and looks if something is wrong, 
then she tells them. The teacher explains, then we try to do it ourselves, 
if we don't understand something, we ask.’’ – FGD with students from 
grade 8, the Rose Islamic Academy, Karachi 
 
"First, we are shown three videos by our teacher. If we still do not 
understand the videos, the teacher explains them to us and then we have 
group discussions about them." – FGD with students from grade 7, 
DIL Amina School, Karachi 
 
Use of Tool-tutorials by Teachers and Support 
Required  
 
Teachers in the surveyed group have highlighted challenges 
in allocating time for reviewing tool-torials prior to their 
LSBE classes due to their demanding school 
responsibilities.  They prioritize reviewing students’ virtual 
learning modules and preparing corresponding workbook 
activities. However, one of the teachers shared adopting a 
practical approach by downloading tool-torial videos for 
pre-session viewing on her mobile device, enhancing clarity 
in lesson delivery. However, others noted domestic 
responsibilities as a significant barrier to accessing these 
resources outside of school hours. Some teachers also 
mentioned that they have limited mobile storage space or 
do not have smartphones capable of saving videos.  
 
For teachers lacking adequate ICT resources both at school 
and home, reliance on non-scholastic materials like activity 
workbooks, pamphlets, brochures, booklets from Aahung 
remains crucial for lesson preparation. In cases requiring 



clarification, teachers often tend to engage in peer 
discussions or consult medical professionals within their 
families, if any, rather than reaching out to Aahung’s team 
directly.  
 
Aahung’s team has established a WhatsApp group to 
facilitate communication with trained LSBE educators as 
part of the program. While teachers acknowledged the 
prompt responses from Aahung’s team to queries posed in 
the group, they have not yet utilized this platform to seek 
guidance themselves.  
 
Teachers have, however, requested additional educational 
resource materials for reading purposes. Due to time 
constraints and equipment limitations, it is difficult for them 
to review tool-torial videos. They are keen to improve their 
knowledge through books.  
 
“The available booklets are detailed, but we need more books with 
further details. There were pre-and-post tests during the training, and 
our scores would sometimes be 9, 8 or 7. To achieve a perfect 10, we 
need more comprehensive information.” – Consultative Session with 
LSBE-trained teachers, Prime Rose Grammar School, Karachi.  
 
“There should be more books. There are questions which students ask, 
and we have no answer for them.” – Consultative Session with LSBE-
trained teachers, SOS Hermann Gmeiner School, Khairpur 
 
Parents Response Towards LSBE Class  
 
Aahung's program implementation unit emphasized that 
before teaching the LSBE curriculum to students, teachers 
must first hold introductory meetings with the parents of 
students in grades 6 through 8 to explain the objective and 
importance of the curriculum and its content. However, 
despite starting the curriculum, most teachers from Karachi 
and Khairpur sample groups reported that they have not yet 
conducted these introductory sessions with parents. 
Although they have informed their school management, the 
sessions have not been arranged.  
 
It was also discussed by teachers that parents often visit 
schools to discuss the LSBE curriculum with teachers and 
inquire about its purpose, as it is not part of the regular 
school curriculum. Teachers then direct parents to section 
in-charges or headteachers, who provide the necessary 
information about the curriculum and emphasize its 
importance for young girls. After some counseling, most 
parents appreciate the curriculum and acknowledge its role 
in their daughters’ wellbeing, recognizing that it addresses 
topics that they have been unable to discuss with their 
daughters.  
 
However, parents’ acceptance of the LSBE curriculum 
remains uncertain for teachers. As a result, when teaching 
LSBE topics, teachers are cautious about the content they 
share, ensuring it does not cause issues in the students’ 
home. Unsure about parents’ responses to LSBE content, 

teachers also refrain from discussing certain LSBE topics 
with particular grades of students and are apprehensive 
about starting to teach topics that might cause issues with 
parents.  
 
“The cyber bullying aspect of the curriculum has not been discussed 
much yet. Initially, we were given some contact numbers by Aahung to 
share with the girls, but we decided not to distribute them because it 
could become a significant issue if these numbers were taken home. As 
a result, we did not give out the numbers or address cyber bullying 
issues.” – In-depth Interview with a LSBE-trained teacher, Moawin 
Foundation School, Karachi.  
 
“We have not yet started teaching about the challenges and life after 
marriage. We cannot overwhelm the students with too much 
information at once, as it may lead to objections from their parents. I 
have discussed this topic with class 10 students only. I have heard that 
some of the girls in the matric class are already engaged. I have informed 
them about the issues related to early child marriages, but still have not 
yet discussed anything about the marriage itself.” – In-depth Interview 
with a LSBE-trained teacher, White Rose School, Karachi.  
 
“We are currently teaching about cyberbullying. We have been careful 
not to share anything that might prompt the children to say something 
to their parents that could cause issues. However, concerns may arise 
when we start teaching about puberty or early childhood marriage.” – 
Consultative Session with LSBE-trained teachers, IRC Sojhro High 
School, Khairpur.   
 
So far, most of the students from Karachi and Khairpur 
reported postive respones from their parents regarding the 
LSBE topics disseminated in schools. During the FGDs, 
some of the students shared that their parents reacted with 
confusion or skepticism when they brought home the LSBE 
workbook or shared what they had learned. These reactions 
often stemmed from parents’ lack of understanding of the 
curriculum content and its purpose, likely due to the 
absence of introductory sessions which were supposed to 
be conducted with them. However, once parents were 
informed and the curriculum was explained to them, they 
generally became supported and appreciated the value of 
LSBE.  
 
“When were were told about this in school, we went home and told our 
family, and they said, ‘what are they teaching you?’ So, ma’am called 
the parents and explained, then they also understood that nothing 
wrong is being taught.” FGD with students from grade 8, SOS 
Hermann Gmeiner School, Karachi.  

 
3.4. Improvement in Knowledge, Attitude and 

Practices of School-going Girls Concerning 
LSBE 

 
FGDs with students in Karachi and Khairpur schools 
revealed critical insights regarding changes in their 
knowledge, attitude and practices across the key LSBE 
themes taught.  



 
Menstruation  
 
Students reported a significant increase in their knowledge 
pertaining to the onset of the menstruation cycle, use of 
sanitary pads, care for hygiene during menstruation, 
debunking myths around menstrual days, and any emotional 
changes around those days.  
 
Students were detailed about ways to prepare themselves for 
monthly menstruation by keeping sanitary napkins handy, 
using them properly, reaching out to mothers, sisters, 
teachers or any trusted adult in case of onset of the 
menstruation cycle, or when they did not have access to 
sanitary napkins. They are advised to note down their 
monthly menstruation dates in a diary to keep track of their 
cycle and prepare accordingly. Importantly, students also 
expressed awareness of reaching out for help in case they 
notice any irregularities in their menstrual cycle, or even to 
manage menstrual cramps. 
 
During menstruation students exhibited a keen 
understanding of the significance for self care and hygiene 
maintenance. Students spoke at length about the 
importance of bathing daily or on alternate days. They were 
aware of physiological changes such as acne, experiencing 
hot flashes, food cravings, along with mood changes such 
as feeling anger, heightened irritability, that occur during 
menstruation and ways to manage them in order to avoid 
any unpleasant incident amongst their family and/or 
friends. They also expressed the need to have a healthy diet 
specifically during these days of the cycle.  
 
The conversation displayed a remarkable change in their 
attitude towards menstruation. While many shared their 
initial hesitation to talk about menstruation with their 
mothers and female caregivers, especially due to the 
reluctance of these adults in discussing about such topics, 
due to the LSBE curriculum they had gained confidence in 
speaking about their experiences and concerns related to it. 
Students specifically mentioned that ‘they were taught to not be 
embarrassed and shy away from asking for help from people they trust.’ 
 
Students in Khairpur remarked that initially hearing about 
menstruation scared them, however, through LSBE they 
have been guided to not ‘panic and face it without fear’. 
Importantly, they elaborated enthusiastically on how 
menstruation does not hinder their ability to attend daily life 
activities especially going to school. Students stated that: We 
felt the change that when we have menstruation, we can still go to school, 
hang out, exercise, eat and drink, we can do everything, it's not like 
when menstruation comes we have to sit at home and the family says, 
‘you sit at home, you don't have to go to school’. That is wrong, we 
should go to school, maintain cleanliness, exercise, move around, and 
eat and drink properly.  
 
Students exhibit a positive attitude towards menstruation, 
viewing it as a normal part of growing up. They expressed 

confidence in managing their menstrual health and 
maintaining their routine activities during periods. They 
show an understanding that menstruation should not be 
stigmatized and that it is not something to be ashamed of.  
 
‘’We saw that when we grow up and mature, we shouldn't be afraid. 
We've grown up, we won't tell anyone, we shouldn't tell anyone, it's not 
something to be ashamed of, and it is not something to hide. We 
shouldn't tell everyone either, just say it, it shouldn't be hidden. We 
should talk to everyone, and go out, not just sit around, we should 
exercise, and go outside, not just sit at home.”– FGD with students 
from grade 8, SOS Hermann Gmeiner School, Khairpur.   
 
Students have demonstrated a considerable increase in their 
understanding of menstrual health. They understand the 
importance of open communication about menstruation 
with trusted individuals like mothers and friends. Students 
now exhibit a more positive and confident outlook 
indicating a significant attitude change toward menstruation 
reflected in the student response:  
 
‘’When girls mature or start menstruating, their parents tell them they 
can not go to school anymore because it is not appropriate. But why can 
not they go to school? They can go. They can take care of their 
cleanliness and health. That's why we should come to school, and those 
parents who are refusing should be told that we need to go to school. 
We can take care of ourselves, we can maintain our cleanliness, so we 
should go to school. This is wrong. In rural areas, they tell you that you 
should not go to school when girls mature, they do not send them, but 
we should come because we can stay in school and be comfortable.’’– 
FGD with students, Khairpur.   
 
 
Students consistently emphasized on the importance of 
good hygiene and maintaining cleanliness by bathing 
regularly, washing their hands, and keeping themselves clean 
during menstruation. They understand the importance of 
using clean sanitary products and changing them regularly 
to maintain hygiene. Students have reported to adopt 
healthier eating habits by consuming nutritious foods and 
avoiding spicy foods during menstruation. Some of the 
students reported to engage in physical activities and 
exercises, such as yoga and breathing exercises, to alleviate 
menstrual pain and discomfort.  
 
‘’We have now learned about puberty, what we should do when we get 
periods, that we should bathe during the day, and that we should eat 
healthy things, fruits, and vegetables, and we should sleep on time.’’ – 
FGD with students from grade 7, IRC Sojhro High School, 
Khairpur.  
 
‘’We used to eat spicy things before, now we don't, and we eat healthy 
things and bathe with hot water.’’ – FGD with students from grade 
7, IRC Sojhro High School, Khairpur  
 
Resultantly, students reported feeling less irritable and more 
comfortable during their periods "Before, I used to feel irritable 



and I did not like eating, and that is why I felt that way. Now it is 
not there." – FGD with students, Khairpur.  
 
They also feel more confident discussing menstruation. 
Students were hesitant to communicate about their 
menstrual and puberty-related issues before the LSBE 
curriculum. Students now feel more confident in 
communicating about their issues indicating that continued 
exposure to the LBSE will likely improve their decision-
making skills, particularly in handling their menstrual health. 
 
‘’We felt the change that before we used to hide things. We have learned 
that it is not something to be ashamed of, and we can tell anyone.’’ – 
FGD with students, Khairpur. 
 
The change is that we should share everything about ourselves. If we 
have any trouble, we should not be afraid. We should tell an elder, or 
we should keep what we need in our bag. If we feel unwell, we can use 
it.” – FGD with students, Khairpur.  
 
Before the LSBE curriculum, students did not keep 
menstrual supplies with them and would often leave school 
if their period started unexpectedly. They learned to track 
their menstrual cycle, prepare a diary to note dates, and keep 
sanitary pads and underwear in their school bags: "Now all 
the stuff is in the bag, and if it comes, we just go to the washroom and 
change", a student explained. This preparation allows them 
to manage their periods without disrupting their school 
activities. Another student noted, "I made a diary, which helps 
me know when my menses will come, and prepare beforehand, having 
pads and underwear with me."  – FGD with students, SOS Hermann 
Gmeiner, Khairpur. 
 
Puberty 
 
The students' knowledge and understanding of puberty 
reflect a comprehensive awareness of the physical, social 
and emotional changes they experience. They have been 
educated on various aspects of puberty, including the onset 
of menstruation, and the emotional shifts associated with 
this developmental stage along with the awareness of 
healthy self-care practices.  
 
The students demonstrate a good understanding of the 
physical changes that occur during puberty. They have been 
informed about the development of body hair, changes in 
body shape, and the onset of menstruation. They recognize 
the importance of maintaining personal hygiene, especially 
during menstruation, and are aware of the materials and 
methods available to manage periods effectively. They were 
also taught a proactive attitude by seeking to build 
supportive friendships and discussing their experiences to 
lighten their emotional burden. As a result, it would lead the 
girls to be more prepared and not to be fearful or stressed 
when they experience such bodily changes and heightened 
emotions and be in a better position to cope with the 
struggles of puberty.   
 

“We have been told that during this time we become more irritable, 
during this we have different feelings inside us. We get angrier, we do 
not feel like going out of the house, we just want to stay in one place.” 
– FGD with students from grade 7, DIL Amina School, Karachi.   
 
“We have been told that we should make good friends, so that we can 
discuss and lighten the heart’s burden. We get emotional suddenly; we 
get angry. Also, rushing through things often leads to mistakes, so we 
should make good friends, so when we share our problems, they can 
help find solutions.” – FGD with students from grade 7, DIL Amina 
School, Karachi.  
 
Students emphasize the importance of cleanliness and 
personal hygiene, particularly in dealing with body hair and 
menstrual health. Few students also shed light on social 
expectations and restrictions placed on them with the onset 
of the puberty by their families, such as limitations on 
outdoor activities, by finding ways to stay active and healthy 
within those constraints as one student stated ’When we grow 
up, often the family says not to play outside because we are older. They 
tell us that when we go somewhere, we feel uncomfortable, different, and 
cautious.”– FGD with students from grade 7, DIL Amina School, 
Karachi.  
 
Child Early Marriages  
 
The students exhibit a distinct comprehension of the 
adverse consequences of early marriage. They recognize the 
substantial obligations that accompany early marriage, such 
as overseeing domestic tasks, caring for their in-laws, and 
raising children. They acknowledge that these obligations 
can have detrimental impacts on health, particularly 
considering that young girls are still in their childhood and 
not yet sufficiently developed to cope with such demands.  
 
‘’Those who marry at a young age suffer a lot of harm. They can even 
lose their lives at a young age, so no parents should marry off their 
daughters early. We have all studied this all of us have studied this.’’  
– FGD with students from grade 6, IRC Tando Masti High School, 
Khairpur 
 
“When a girls gets married at a young age, she shoulders all the 
responsibilities of the household, her husband, her mother-in-law, and 
the village girls who marry young often face complications such as 
cesarean births, which can leave them very weak, and in some cases, 
even result in death.’ – FGD with students from grade 6, IRC Tando 
Masti High School, Khairpur 
 
The students strongly recognize that early marriage can 
impede their education, hence impeding their capacity to 
achieve independence and self-sufficiency. In addition, they 
possess comprehension of the social and emotional 
ramifications associated with young brides, such as the 
possibility of violence and the absence of personal 
autonomy.  
 
“There are a lot of responsibilities at a young age, including the 
responsibility of a husband, managing in-laws, handling household 



chores and then taking care of children. When there is the responsibility 
of children, it also affects health.’’ – FGD with students from grade 6, 
Moawin Foundation School, Karachi  
 
“And she also becomes weak. Managing the house is not something 
she can do alone. Managing the house, managing the children - many 
responsibilities come on her shoulders.” – FGD with students from 
grade 6, IRC Tando Masti High School, Khairpur  
 
Their attitudes also reveal a desire to break away from 
traditional practices of early marriages.  
 
“I talked to my sister about it, and I told her that people do not raise 
their voices, they just keep getting beaten. She said that we will not do 
what happened to us, we will not do it going forward.” – FGD with 
students from grade 8, the Rose Islamic Academy, Karachi 
 
“We were told the story of a girl who was subjected to a lot of violence, 
forced into marriage and other situation when she was not mature. We 
learned that if something like this ever happens to us or a relative, we 
should take a stand and not let it happen. We ourselves informed our 
family members that girls should not get married at a young age.’’ – 
FGD with students from grade 8, the Rose Islamic Academy, Karachi 
 
This resistance to conforming to traditional expectations 
signifies a proactive stance towards changing societal norms 
and advocating for the rights and well-being of young girls, 
gained through the LBSE curriculum. Also, in terms of 
practices, the students actively engage in discussions with 
peers and family members to raise awareness about the 
harms of early marriage.  
Additionally, the students emphasize the importance of 
education and personal maturity before marriage. They 
advocate for girls to be well-educated and aware before 
entering into marriage. The students view it as detrimental 
to their growth and well-being. They articulate that early 
marriage imposes significant responsibilities on young girls, 
which they are not prepared to handle: "We face many 
difficulties after marriage. If we are too young, we won't be able to 
handle or endure those challenges." – FGD with students from grade 
7, DIL Amina School, Karachi 
 
This sentiment underscores their belief that early marriage 
is a burden that curtails their potential. This practice of 
prioritizing education and maturity underscores the 
students' belief in the empowering effects of education and 
informed decision-making.  
 
"They say, ‘who knows if they will get into a relationship or not,’ but 
why can't they? If they study well, they will get better relationships. 
That's why we should not marry at an early age because it changes the 
mindset of children. They start thinking about marriage-’this will 
happen, that will happen,’-and their focus shifts from studies to 
marriage. And they say, ‘Now you have grown up, you should learn to 
work. What will you do when you go to someone's house? Will you just 
sit quietly?’ It will be our embarrassment; our upbringing will be 
questioned. This should not be done. We should consider the children's 

age before giving them responsibilities.’’ – FGD with students from 
grade 7, DIL Amina School, Karachi 
 
The students also bring attention to the gender disparities 
in how early relationships and behaviors are treated. Boys 
are often excused for engaging in early relationships, 
whereas girls face harsh criticism and consequences: "If boys 
do the same, nothing is said to them because he is a boy; nothing will 
happen, and no one will say anything. But if girls do it, they are told, 
‘You are a girl; you shouldn't have done this’’. Another student 
mentioned, "If boys can get married up to the age of 22 and continue 
their education, then girls can also study and get married at the age of 
22." This highlights the need for equal treatment and 
opportunities regardeless of gender. By challenging these 
disparities, young girls advocate to pursue education and 
personal growth without facing limitations based on their 
gender. 
 
Violence 
 
Students have developed a comprehensive understanding of 
various forms of violence, including verbal, physical, and 
cyberbullying. They recognize verbal and physical violence 
within marital and familial contexts, particularly highlighting 
the vulnerability of young brides to domestic violence.  
 
“Verbal and physical abuse occur when the husband hits his wife after 
a marriage at an early age.’’ – FGD with students from grade 6, the 
Moawin Foundation School, Karachi.  
 
‘’They mentioned that hitting and beating different are forms of abuse, 
but making someone feel bade with a joke is also considered abuse. It 
has become common for boys to tease girls by using their name, which 
can hurts the girls, so this too is a form of abuse. Other types include 
hitting, beating, getting angry and cursing, and making fun of someone. 
With the internet, uploading someone's pictures, making unnecessary 
videos without permission, what do we call this, we call it bullying, 
cyberbullying.’’ – FGD with students from grade 7, the DIL Amina 
School, Karachi 
 
‘’... The thing was that her father used to beat her mother every day, 
she tried a lot to save her mother, so her father pushed her, and she also 
fell down, her arm got broken, so she was very troubled. Then her 
teacher explained that this is physical abuse, where we shouldn't hit or 
beat anyone,’’ – FGD with students from grade 7, the DIL Amina 
School, Karachi 
 
The students discussed various aspects of cybercrime and 
cyberbullying, showing a clear understanding of the risks 
and strategies to deal with such issues. They highlighted 
instances where individuals use messages or social media to 
blackmail others with personal information or photos. and 
then they take your picture by asking you to share your 
picture.  
 
“And then they blackmail her that I will make your pictures viral in 
the world, which scares the girl.’’ – FGD with students from grade 6, 
the Moawin Foundation School, Karachi 



 
‘’Some people, when we donot listen to them, they have our pictures, 
etc., so they upload them, they have their TikTok running, they put it 
there, everyone is watching, they do it so that if you do not do this, it 
will reach other places, so they do it.’ – FGD with students from grade 
7, the DIL Amina School, Karachi 
 
They emphasized the importance of immediate action, such 
as taking screenshots as evidence and informing a trusted 
adult, usually their parents, about the situation without 
hiding anything. They stressed the need to stay with trusted 
individuals, share concerns with parents, and take steps like 
blocking contacts and escalating to authorities if necessary 
to stop the harassment.  
 
“First of all, take a screenshot. When the person blackmails you again, 
we should inform someone about it. It is important not to hide it from 
our mother and father’’– FGD with students from grade 6, the 
Moawin Foundation School, Karachi 
 
“In class, we should stay with people we trust. It is important to share 
all these things with our mother and father so that they can take action 
against anyone who abuses us.’’ – FGD with students from grade 7, 
the DIL Amina School, Karachi 
 
The students' attitudes towards gender-based violence 
(GBV) reflect a strong opposition to all forms of violence. 
They advocate for education and awareness to empower 
individuals, particularly young girls, to stand up against 
abuse. There is a clear recognition of the need for 
understanding and support within families to prevent and 
address GBV. For example, one student from grade 8 in 
Karachi stated, ‘’we should not commit violence against girls; they do 
not understand how they will run their homes if they don't have an 
understanding, if they do not study, how will they run their future 
homes?’’. Another student shared, "Most girls, when it happens 
to them for the first time, do not share because they feel ashamed. If a 
girl gets married at a young age, she may lack enough knowledge or 
independence to take a stand if she is being subjected to violence. She 
should tell her parents about it so they can help her." This reflected 
their firm stance against committing any form of violence, 
emphasizing that girls need understanding and education to 
manage their futures effectively.  
 
Furthermore, the students also recognize that early 
marriage, especially when the girl is not mature, constitutes 
a form of violence. This understanding reflects their 
awareness of the detrimental impact such practices can have 
on a girl's life. The students demonstrate a sense of 
empowerment and responsibility to take action against 
similar situations. They understand the importance of 
standing up against early marriage and other forms of 
violence, not only for themselves but also for their relatives. 
The student expressed: ‘’Like we were told this story about a girl 
who was subjected to a lot of violence, she was forced into marriage and 
other things when she wasn't mature, so in a way, she was subjected to 
violence. We learned that if something like this ever happens to us or a 
relative, we should take a stand and not let it happen. We ourselves 

told our family members and the girl understood that she shouldn't get 
married at a young age.’’ – FGD with students from grade 8, the Rose 
Islamic Academy, Karachi 
 
Students express the importance of speaking up against 
violence and abuse, significance of consent, encouraging 
themselves and others to report such incidents to trusted 
adults.  
 
‘’I should take a stand for myself, raise my voice that this should not 
be done, this thing is wrong because it should not happen." – FGD 
with students from grade 8, the Rose Islamic Academy, Karachi 
 
‘’That we shouldn't subject others to violence, like what's happening 
these days, girls are being married off without their consent.’’ 
 
Further explained by a student: ‘’Like when someone touches us in a 
bad way, we understand, a girl understands beforehand that this thing 
is wrong, so we should tell our parents beforehand so that nothing 
happens to us later.’’ – FGD with students from grade 8, the Rose 
Islamic Academy, Karachi 
 
A student recounted a recent incident where they witnessed 
an elderly man making lewd gestures and inappropriate 
comments towards girls passing by. They described him as 
persistent and audacious, approaching even groups of girls 
on his bike to harass them before quickly riding away. The 
students expressed concern over the girls' lack of 
confidence and fear in such situations, unsure of how to 
respond or what actions to take. However, having 
participated in LSBE classes, they now feel empowered and 
equipped to take a stand against such harassment. These 
classes have evidently bolstered their confidence and 
provided them with strategies to effectively address and 
confront incidents of street harassment. Students expressed: 
‘’Like when we were on our way, just now an old man was making 
inappropriate gestures and saying nasty things to the girls passing by. 
He was a very nasty old man making vulgar gestures to the girls, even 
if they were walking in a group, he would come on a bike and say and 
gesture things and then leave. They have the audacity to stop and gesture 
at girls because the girls lack confidence, they don't know what to do, 
and at the moment, girls get scared thinking what is he saying, what 
should I do, what can I do? So, regarding this, we have had classes, 
and if something like this happens to us, we can take a stand.’’ – 
FGD with students from grade 7, the DIL Amina School, Karachi 
 
The students discussed important aspects of self-protection 
and understanding their feelings. They differentiated 
between good touch, bad touch, and secret touch, learning 
that good touch involves trusted friends and family 
members, while bad touch involves actions like pushing or 
abuse. They recognized secret touch as abusive behavior 
that perpetrators may ask them to keep hidden. Students 
from grade 7 in Karachi expressed: “We were taught what good 
touch is, and what bad touch is... Like there's a good touch, which is 
our friends or close people, whom we know and who can trust us if they 
touch us, then it becomes a kind of good touch. And if someone pushes 
us or drops us or abuses us, then it will be called bad touch. And secret 



touch is when someone abuses us and hits us and tells us to keep it a 
secret, then it becomes a secret touch.’ ’Further, emphasizing the 
importance of being cautious and staying with trusted 
individuals to avoid risky situations, students mentioned: 
‘’To avoid this, we should be cautious, we should stay with those we 
trust, and if we meet someone like that, we should tell the adults who 
can help us, whom we can trust’’.  
 
Students also reported their understanding regarding the 
importance of self-defense and avoidance, suggesting 
practical actions like staying in groups, avoiding deserted 
areas, and using self-defense techniques to escape potential 
threats. Students in Karachi explained: ‘’If we go through a 
deserted alley, sometimes children get kidnapped and abuse. In such 
situations, we should use whatever is at hand to defend ourselves, run, 
scream, and shout for help to escape as quickly as possible.”. Another 
student expressed: ‘’In class, we should stay with people we trust. And 
all these things should be shared with our mother and father, so they 
can take action against anyone who is abusing us.’’ Moreover, 
practical strategies for self-defense, such as asserting their 
boundaries by saying no and knowing when to physically 
remove themselves from threatening situations. They 
learned to run away, seek refuge in nearby houses, or travel 
in groups to deter potential harassers. They explained: ‘’if we 
are feeling bad, like if someone touched us, we can refuse them or say 
no, we should have the ability inside us to say no, we can refuse them. 
If they force us, then run away from there, hit them a little to get them 
away, or run away, scream, run away. If it is outside the house, we can 
go into any house and lock the door, if any door or any house is open, 
we can also protect ourselves that way.’’ 
 
Another student reflected on her personal experience 
stating: ‘’I have learned how to protect myself, like if we are going to 
school by a different route and the alley is deserted and there's always 
a boy teasing there, then we shouldn't go through that alley. If there's 
no other way than that alley, then we should go in a group with our 
friends so that he sees that I am one and there are so many of us, then 
he can't tease us.”-– FGD with students from grade 7, the DIL 
Amina School, Karachi 
 
Girls understood the significance of the role of education, 
playing a critical role in preventing GBV and promoting 
gender equality, as students emphasize the need for girls to 
be self-aware and educated in order to avoid abuse and early 
marriage. The LSBE curriculum helped them understand 
the significance of completing their studies and pursuing 
their goals despite challenges, inspiring them to strive for 
independence and a better future. A student stated: ‘’There 
was a girl affected by violence and her dream was to be independent, 
but because of her husband, her dreams were ruined. In the end, she 
went to a shelter home and found herself back. I learned that although 
I was thinking earlier that I will leave my studies in the middle, after 
this I thought hat if she can do this then I can do this as well. We 
should also complete our studies.I want to complete my studies, to 
become a doctor’’ – FGD with students from grade 6, the Moawin 
Foundation School, Karachi 
 

3.5. Integration of LSBE Curriculum at the 
School Level   

 
Challenges in Integrating LSBE Sessions into Regular 
School Schedules and Non-LSBE Trained Teachers 
Attitude Towards LSBE Classes  
 
During a consultative session with teachers in Karachi, a 
concerning issue regarding the integration of LSBE sessions 
into the regular school schedule was highlighted. The school 
where these teachers in the consultative session teach 
operates on a co-educational basis, where girls attend LSBE 
classes while boys continue with regular subject lessons 
during the same period. This setup poses a challenge 
because when girls return from LSBE sessions, they often 
find themselves behind in their regular coursework, causing 
them to miss lessons covered during their absence.  
 
The consequence of this situation is twofold. First, girls 
return to their subject classes with incomplete work, which 
subject teachers sometimes respond to with strictness or 
punishments. This strict approach not only exacerbates the 
girls’ concerns about academically falling behind, but also 
discourages them from attending subsequent LSBE 
sessions. The situation escalated to the point where teachers 
had to insist students on attendance at LSBE sessions.  
 

“When girls return to their subject classes with incomplete work, it can 
create challenges. After one LSBE session, some girls complained that 
they had already missed a class and their work was incomplete. This 
issue arose twice, but I managed to persuade them to attend the LSBE 
sessions by explaining the importance of it. However, during the LSBE 
session, a student mentioned again that her classwork was incomplete 
and needed to be finished. I allowed her to go but the problem persisted 
and started to influence other girls. I had to insist that she must attend 
the LSBE session. Additionally, it has come to our attention that 
subject teachers sometimes impose punishments for incomplete work. If 
students have not finished their assignment or have not got them 
checked, teachers may not allow them to sit in the class. They also 
complain about taking female students for the sessions, which affects 
their classwork.” – Consultative session with LSBE-trained teachers, 
White Rose School, Karachi.  
 
This issue, unique to one of the partnered schools in the 
context of other consultative sessions and interviews, 
underscores a need for deeper exploration. It suggests a gap 
in how the integration of LSBE classes is managed at the 
school level and how teachers across different subjects 
support female students  who attend these sessions. This is 
to ensure that a balanced approach is implemented that 
ascertains students benefit from LSBE while maintaining 
their academic performance.  
 
Furthermore, upon returning from their LSBE training 
sessions, teachers were required to conduct orientation 
sessions for their colleagues, as outlined by Aahung’s 
program implementation unit. These sessions aimed to 
familiarize them with the LSBE curriculum and inform 



them about planned activities. Despite these orientation 
sessions, some teachers from Khairpur expressed concerns 
during consultative sessions that some of their peers were 
not fully engaged and viewed LSBE activities as 
extracurriculars rather than integral to the curriculum. This 
situation underscores the need for collaboration among 
school management, headteachers and LSBE  instructors to 
address non-LSBE trained teachers’ attitude towards LSBE 
sessions. It is essential to ensure that all teachers recognize 
the importance of LSBE and actively support LSBE 
instructors and students participating in LSBE classes.  
 
Increased Workload of LSBE-trained Teachers 
 
Teachers trained in the LSBE curriculum have expressed 
concerns about the increased workload associated with 
LSBE sessions. These sessions require additional effort and 
preparation beyond their regular teaching responsibilities. 
As a result, they struggle to manage their time effectively 
with a regular school syllabus they are required to cover. 
This situation is particularly challenging in Karachi, where 
section in-charges are also trained as LSBE 
instructors/teachers. Balancing regular teaching, 
administrative duties and responsibilities towards LSBE 
implementation often leaves them physically exhausted and 
affects their overall stamina. They plan to seek guidance 
from the school administration regarding the long-term 
commitment for continuing these activities. Overall, all 
teachers, including section in-charges, are willing to 
continue teaching the LSBE curriculum, but they emphasize 
upon the need for support and a reconsideration of their 
workload management.  
 
“We are facing a lack of time, especially with a syllabus to cover. 
LSBE sessions require extra efforts that were not originally part of 
our workload. Despite the increased responsibilities, we have not 
received any additional support or resources. Preparing for these sessions 
adds to our workload. We have to keep aside our work and prepare 
and conduct these sessions.” – Consultative session with LSBE-
trained teachers, White Rose School, Karachi.  
 
“There are about thirty to forty students in each session, spread across 
different sections, which makes it quite extensive. We also experience 
fatigue from managing both regular classes and LSBE activities. Our 
stamina is limited, and scheduling these sessions adds pressure, leaving 
us exhausted.” – Consultative Session with LSBE-trained teachers, 
the Rose Islamic Academy, Karachi.  
 
Staffing and Resource Management Challenges for the 
LSBE Curriculum Implementation  
 
Schools are also facing the challenge of the shortage of 
teachers trained in LSBE, exacerbating the workload 
management issue. Aahung’s program team and section in-
charges identified that, in the private sector, teachers 
frequently change jobs in search of better opportunities due 
to comparatively low salary packages. This turnover also 
includes teachers trained in LSBE. Compounding this issue 

is the lack of disclosure from teachers regarding their 
intended tenure at a specific school during their selection 
for LSBE training. Consequently, when better work 
opportunities arise, they may depart, depleting LSBE-
trained resources at the school level.  
 
During the study, it was also observed that one of the 
LSBE-trained teachers was promoted to an accountant 
position, where her role no longer involved teaching the 
LSBE curriculum. Moreover, Aahung’s team highlighted 
instances where teachers trained for LSBE implementation 
were transferred by school management to other schools 
not yet implementing LSBE. This movement of teachers 
and role changes leads to loss of trained resources and 
disrupts curriculum implementation, placing added burden 
on the remaining LSBE-trained teachers.  
 
Aahung’s team was noted not to be completely aware about 
their trained teachers' turnover or their transition to 
different roles or schools. This lack of awareness due to 
limited field monitoring officers is acknowledged by 
Aahung’s program team as a significant shortcoming.  
 
Robust communication channels between Aahung Pakistan 
and school administration are essential to ensure that such 
transitions are promptly reported. This would allow Aahung 
to take appropriate measures, including providing training 
for replacements, to mitigate the impact of teacher turnover 
on existing teachers, allowing them to effectively manage 
their regular school duties, their involvement in the LSBE 
initiatives and maintain consistency in curriculum delivery.   
 
Communication and Feedback Mechanisms to 
Support Teachers in Delivering the LSBE Curriculum  
 
As outlined in the section above, a WhatsApp group is 
established by Aahung Pakistan to keep LSBE teachers 
connected with Aahung’s team, especially the trainers. 
According to the guidelines provided by Aahung, teachers 
are to share photos from their sessions, including time and 
date of the session and number of participating students. 
This helps Aahung monitor the progress of the sessions. 
Additionally, teachers use the group to ask questions and 
seek clarification from the LSBE trainers.  
 
Since the start of the academic year, the WhatsApp group 
has served as a communication channel. Recently, a 
monitoring and feedback plan was introduced, effective 
from the beginning of 2024. As part of this plan, monitoring 
visits are scheduled on a quarterly basis to a sample of 
schools in Khairpur and on a  monthly basis to schools in 
Karachi. Aahung’s program team faces challenges in visiting 
Khairpur schools frequently due to the absence of satellite 
offices or district-based field officers or project staff for 
regular monitoring.  
 
During their monitoring visits, Aahung’s program unit team 
attend LSBE classes to observe and provide on-site 



mentoring support and feedback on teachers’ instructional 
methods, pedagogies, resource utilization and the contents 
covered. They also collect direct feedback from both 
students and teachers, documenting any challenges faced 
and suggestions for improvement using a monitoring form.  
 
“During monitoring visits, I provide feedback to teachers on 
maintaining privacy with students, engaging separately with female 
students, and ensuring proper follow-ups with them. These efforts yield 
improvements; for instance, at one of the schools, girls continued 
attending school even after marriage. I consider this a significant 
achievement as an educator, seeing them pursue education despite 
societal challenges.” – In-depth Interview with Lead LSBE Trainer, 
Aahung Pakistan, Karachi.  

 
Although monitoring visits by Aahung have begun, they 
have not yet been conducted at many schools. All the 
sample teachers involved in the study from Khairpur 
reported that no visits have been made to their schools since 
the start of the program. In Karachi, some teachers noted 
that visits had occurred, but they were not asked for their 
feedback. Considering that the training was scheduled for 
three days only and time constraints allowed only one 
teacher per school to provide a demonstration per the LSBE 
lead trainer, on-field mentoring and feedback sessions are 
of paramount significance.  

  
Lack of Effective Onboarding Process for the 
Management at the School Level  
 
During the in-depth interview, the lead LSBE trainer 
highlighted a lesson learned. While meetings were held with 
senior management at the head office level of the partnered 
schools, there should have been a dedicated orientation 
session for school-level management personnel, including 
principals and headteachers, at the program’s inception. 
This orientation would have gathered the management from 
all partnered schools onboarded for the LSBE 
implementation to formally introduce them to the 
program’s objectives, the importance of LSBE, criteria for 
selecting teachers for LSBE capacity strengthening/training 
programs, the implementation mechanism of the LSBE 
curriculum, the required support and engagement with 
parents, and other related aspects. To address this gap, 
school principals were briefly invited to the training sessions 
to familiarize them with the program. Furthermore, the 
LSBE trainer now dedicates time during her monitoring 
visits discussing the program objectives and related aspects 
of the curriculum dissemination with the school principals.  
 
“For example, a teacher sought my advice regarding a sensitive 
situation at her school. A student was concerned about getting married, 
and the teacher was unsure how to approach it. I advised her to first 
establish trust with the student and understand the situation. 
Addressing such cases demands extra time and attention from my side. 
Yet, had the school management been more engaged, these matters 
might have been resolved internally. Both the school and the teacher 
relied on my guidance. During my monitoring visits, I ensured to update 

the principal on curriculum matters. Those familiar with me were 
receptive, while I introduced myself to those who were not. Reflecting on 
this, a thorough orientation at the start of the program would have been 
beneficial and would have streamlined operations and pre-empted such 
issues.” – In-depth Interview with Lead LSBE Trainer, Aahung 
Pakistan, Karachi.  
 
4.0. Recommendations  
 

For Aahung Pakistan 
 
Develop a robust communication and coordination 
with the management of school networks/partners and 
school headteachers:  
● Conduct a comprehensive review of the current TORs 

to identify any gaps in the adherence to the roles and 
responsibilities of the management of school 
networks/partners and review them against the 
current implementation challenges to improve the 
effectiveness of LSBE curriculum implementation at 
the school level.  

● Clearly outline the role of school headteachers in the 
implementation, monitoring and reporting of the 
LSBE curriculum. Conduct workshops with 
headteachers and school network managers to gather 
insights and ensure buy-in. Detail the head teachers' 
responsibilities focusing on: LSBE curriculum 
implementation and integration into the schools’ 
activities and weekly/bi-weekly schedule, behavior 
change of non-LSBE trained teachers towards LSBE 
sessions, reporting progress, challenges, and successes 
to school network management and Aahung, conduct 
of parents’ introductory sessions prior to the start of 
LSBE classes, and ensuring availability of necessary 
ICT resources.   

● Engage with school networks’ management and 
headteachers to develop an effective communication 
protocol to ensure that key issues are reported timely 
to Aahung, such as the availability of LSBE teachers, 
ICT resources and other related aspects.  

● Provide workshops for school network managers and 
headteachers on the TORs and updated 
communication and coordination protocols to 
facilitate smooth implementation. 

 
Reviewing the Current Number of Teachers Engaged 
in Teaching the LSBE Curriculum and Their 
Workload Management:  
● Review the list of all teachers trained by Aahung and 

gather data on teachers who have left the school, 
transferred to schools, or been transitioned into new 
roles that do not involve teaching. Validate which 
teachers are currently teaching the LSBE curriculum 
and their specific workloads. 

● Compile the list of all teachers trained by Aahung-
trained LSBE teachers. Categorize teachers based on 
their current involvement with the LSBE curriculum: 



actively teaching LSBE classes, supporting other 
LSBE teachers, not currently involved in LSBE due to 
other roles or responsibilities.  

● Evaluate the current workload of teachers actively 
teaching LSBE classes, including the number of LSBE 
classes taught, their responsibilities and challenges 
with input from school administration. Ensure a 
balanced distribution of LSBE classes among available 
teachers to prevent burnout.  

● Analyze the existing support systems for LSBE 
teachers. Identify gaps and areas where additional 
support can be provided.  

● Identify the need for training new teachers to fill gaps 
caused by departures, transfers, or role transitions. 
Offer refresher courses and advanced training for 
current LSBE teachers to maintain high teaching 
standards.  

● Introduce recognition/appreciation programs to 
motivate teachers implementing the LSBE curriculum 
and acknowledge their hard work and contribution.  

 
Refresher Trainings for the LSBE-trained Teachers:  
● As the 2023-24 academic year has ended, develop a 

structured feedback form in collaboration with the 
school management to identify specific areas where 
LSBE teachers need refresher training.  

● During the training, prioritize workshops to allow 
teachers to practice using virtual learning tools and 
implement diverse teaching methodologies tailored to 
LSBE themes.  

● Foster collaborative learning environments where 
teachers can exchange ideas, share challenges and 
collectively innovate to improve LSBE instruction.  

● Implement feedback mechanisms within training 
sessions to gather input on the effectiveness of LSBE 
content and delivery, ensuring continuous 
improvement and alignment with educators and 
students’ evolving needs.  

 
LSBE Implementation Plan, Adoption of Tool-torials 
and Providing Supplementary Reading Material    
● Develop a detailed implementation plan to support 

teachers in implementing the LSBE curriculum, in 
collaboration with partnered school management and 
headteachers to ensure yearly targets of 30 LSBE 
sessions are met.  

● Design a grade-specific rollout strategy for introducing 
modules systematically across grade levels.  

● Provide clear directives on essential content for each 
module for each grade to prevent ommission based on 
teachers’ discretion regarding content’s 
appropriateness and sensitivity for students from a 
specific grade.  

● Determine and provide clarity on whether the existing 
LSBE classes should be extended beyond grades 6 - 8, 
or if distinct curricula will be introduced for primary 
(up to class 5) and upper secondary grades (classes 9 - 
10).  

● Establish regular reviews of the implementation 
process to assess challenges, successes and strategies 
for ensuring curriculum coverage.  

● Conduct sessions with teachers to ensure that tool-
torials are available and adopted by LSBE-trained 
teachers from, as well as teachers subsequently trained 
by these LSBE-trained educators.   

 
Conduct Orientation Sessions with Parents:  
● Coordinate with the school administration to schedule 

mandatory orientation sessions for parents of students 
where the LSBE curriculum is being implemented.  

● During the session, provide detailed information 
about the LSBE curriculum. Explain its objectives, 
importance in fostering students’ wellbeing and how it 
supports their overall development, especially their 
daughters’.  

● Emphasize the role of parents in reinforcing LSBE 
concepts at home.  

● Gather feedback sessions during or after the 
orientation to gauge parents’ understanding of LSBE 
and their readiness to support it.  

● Provide contact information for further inquiries and 
support throughout the academic year. This could 
contact details of school headteachers who can assist 
parents as needed.  

● Coordinate closely with the school network’s 
management to ensure that orientation sessions are 
necessarily conducted and are mandatory for parents.  

● Gather feedback on the effectiveness of these sessions 
and provide strategies to prepare teachers for the 
curriculum implementation based on the feedback 
received from parents.  

 
Resource Materials in Local Languages: Introduce 
resource materials, particularly non-scholastic activity 
workbooks and virtual learning modules, for students in the 
Sindhi language to improve student engagement in various 
regions of Sindh. Using Sindhi language in educational 
resources will help bridge potential communication gaps 
that exist for students in districts, like Khairpur, whose 
primary language differs from Urdu and English. It will 
encourage inclusivity and enable all students, regardless of 
their linguistic and geographical background, to actively 
participate and benefit from the LSBE educational 
initiatives.   
 
Improved Monitoring and Feedback Mechanism: 
● Allocate resources to increase the frequency of 

monitoring visits to schools conducting LSBE classes. 
Prioritize schools where no monitoring visits have 
occurred yet, particularly in Khairpur. 

● Strengthen reporting templates to monitor the 
progress of LSBE curriculum modules covered at each 
grade level. Reports should include insights on 
challenges faced and strategies adopted for mitigation.  

● Conduct regular feedback sessions directly with 
students, teachers and headteachers to gather insights 



into program effectiveness and challenges. Feedback 
forms can also be developed and should be available 
in hard copy at schools for convenient submission to 
supervisors or directly to the Aahung team.  

● Develop a grievance redressal mechanism for teachers 
to address any issues promptly. The mechanism 
fosters a supporting environment and encourages 
open communication.  

● Implement a performance evaluation system for all 
teachers, including those not directly trained by 
Aahung. This system ensures that teaching quality 
meets standards and identifies areas where additional 
support is needed.  

● Accordingly, provide mentoring sessions, especially 
for teachers subsequently by Aahung-trained 
resources. Since it has been only one year to the 
implementation of digital learning resources, increase 
the frequency of mentoring sessions to provide 
targeted support. These should improve teaching 
quality to ensure effective utilization of digital 
resources.  

 

For the School Networks/Partners 
 
Enhancing Integration of LSBE and Academic 
Support: The leadership of the partnered school network 
in coordination with the school management should:  
● Explore the attitudes and practices of subject teachers 

towards students who attend LSBE sessions and 
return with incomplete work or assignments. Raise 
awareness among subject teachers about challenges 
faced by students attending LSBE sessions and 
encourage empathy and flexibility in their approach 
towards students.  

● Develop clear school policies that ensure students are 
not penalized in subject classes for attending LSBE 
sessions. Emphasize that LSBE is part of the holistic 
education. Develop and implement guidelines for 
subject teachers on how to handle students returning 
from LSBE sessions. Encourage a supportive school 
environment towards LSBE sessions being conducted.  

● Establish support mechanisms for students who 
attend LSBE sessions, such as designated study 
periods or after-school tutoring sessions, where they 
can catch up on missed subject contents.  

● Improve communication between LSBE instructors 
and subject teachers. Ensure coordination for 
scheduling LSBE sessions with regular subject classes 
to minimize overlap. This could involve adjusting 
timetables or ensuring LSBE sessions are scheduled 
during non-core subject periods.  

● Involve parents in understanding the benefits of LSBE 
and the challenges faced by students. Seek their 
support in encouraging consistent attendance and 
understanding their daughters who attend LSBE 
sessions.  

● Regularly evaluate the impact of LSBE integration on 
students’ academic progress and well-being. 

Continuously improve coordination and 
communication among LSBE instructors, subject 
teachers and school administration based on lessons 
learned and feedback received from students, teachers 
and parents.   

 
LSBE Orientation Sessions with Parents 
● As previously discussed, it is essential for the school 

networks’ manager to collaborate with principals or 
headteachers to ensure that introductory LSBE 
sessions with parents are conducted in all schools 
where the LSBE curriculum is implemented. 
Informing parents of students enrolled in LSBE 
curriculum about these sessions is critical.  

● Additionally, to improve the integration of the LSBE 
curriculum, scheduling these sessions as a regular 
activity at the beginning of each academic year will 
help familiarize parents with LSBE curriculum’s 
importance and gather feedback on the activities and 
content taught in the preceding year.  

● According to program documents, this curriculum is 
intended for girls starting in grade 6, making the 
orientation session a regular and mandatory exercise 
for incoming grade 6 female students at the school 
level can be a good practice.  

 
Provision of ICT Equipment  
● Ensure that ICT equipment is available within schools 

where the LSBE curriculum is being implemented and 
teachers have access to virtual learning modules for 
showing videos to students.  

● In case of any challenges, report and coordinate with 
Aahung on mitigating strategies to ensure virtual 
learning modules are shown to students and are 
integrated in LSBE instruction.  

 

 

 

 

 

 

 


