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Section 1: Introduction

In 2018, the Sindh government integrated Life-Skills Based Education (LSBE) into its secondary
school curriculum and textbooks in collaboration with Aahung. This initiative aimed to address
critical gaps in sexual and reproductive health and rights (SRHR) education for adolescents in
Pakistan. To support the implementation of this curriculum change, Aahung partnered with the
Provincial Institute of Teacher Education (PITE) Sindh to train 496 Master Trainers—a group of
teachers and subject specialists—to lead LSBE implementation in schools.

Using a cascade training model, these Master Trainers went on to train 7,644 elementary and
secondary school teachers across Sindh between August and December 7, 2019. The training
aimed to address critical societal issues such as GBV, gender inequality, and gender injustice. It
was designed to equip master trainers to incorporate these topics into their lectures, support
students facing such challenges, and create a classroom environment where students feel safe
seeking help. This trickle-down effect significantly expanded the reach of LSBE, ensuring that
teachers across the province had access to training on how to integrate LSBE content into their
classrooms.

However, while the numbers indicate that a large-scale training initiative was successfully
completed, the actual implementation of LSBE in classrooms has not been systematically
monitored since 2019. The COVID-19 pandemic further disrupted school operations, delaying
LSBE implementation and limiting opportunities to assess its effectiveness in practice. As a
result, there is limited evidence on whether and how trained teachers were able to integrate
LSBE into their teaching both before and after the pandemic.

This Monitoring & Evaluation (M&E) initiative sought to fill this gap by assessing the status of
LSBE implementation at the classroom level. By examining how LSBE delivery evolved before,
during, and after COVID-19, Aahung aims to understand the effectiveness of the Master Trainer
model, the implementation of LSBE in schools, and the challenges that schools have faced in
maintaining this initiative over time.

This activity was funded under Aahung’s Malala Fund Education Champion Network (ECN)
grant and was included in the project’s logframe. The findings will contribute to evidence-based
advocacy with the Sindh Education and Literacy Department (SELD) and inform strategies for
strengthening LSBE implementation in government schools.

Section 2: Research Approach

The monitoring visits assessed LSBE implementation through three key areas:



1. Knowledge & Attitude Change: Evaluating how Master Trainers and teachers’
understanding of LSBE has evolved, including pre- and post-COVID-19 impacts on
implementation.

2. Classroom Implementation: Examining how trained teachers have integrated LSBE
into lessons, the topics covered, and challenges faced, particularly post-pandemic.

3. Systemic Challenges: Identifying barriers to sustainability, required support from the
education department, the role of school leadership, and the need for additional support
or refresher training to enhance LSBE delivery.

2.1 Selection Criteria for Districts and Schools

The five districts selected for this initiative—Hyderabad, Jamshoro, Sukkur, Dadu, and
Thatta—were chosen based on several key factors. These districts represent geographical
diversity, ensuring that the study captures variations in LSBE implementation across different
regions of Sindh. They were also part of the original Master Trainer training program, making
them suitable for assessing long-term implementation.

Within each district, two government schools were identified for monitoring visits. Schools were
selected based on the following criteria:

Availability of teachers and staff willing to participate in the M&E activities.
Presence of at least one Master Trainer nearby, who had conducted LSBE training within
the school.

e Operational feasibility, ensuring that relevant government approvals can be obtained for
these schools.

e Secondary schools, with students from classes 6-8 but in some areas, primary schools
were also chosen when secondary schools could not accommodate Aahung’s visits.

2.2 Methodology

A mixed-methods approach was used to ensure triangulated findings, combining semi-structured
interviews, focus group discussions (FGDs), and structured student surveys. This approach
allowed for a comprehensive understanding of LSBE implementation over time, particularly in
relation to the challenges posed by COVID-19.

Method Participants Purpose & Justification




Semi-structured Interviews

1 Master Trainer per school
(10 total)

Interviews explored how
LSBE was implemented
pre-COVID, whether and how
it continued during the
pandemic, and how schools
have adapted LSBE
post-pandemic.

Focus Group Discussions

5-6 teachers per school
(40-50 total)

FGDs validated findings from
Master Trainer interviews by
capturing teachers’
perspectives on LSBE
implementation, how it was
affected by COVID-19, and
what the current status of
implementation is.

Structured Student Surveys

10 students per school (100
total) from secondary and
primary schools, based on
availability

Student surveys provided
further information on LSBE
implementation, assessing
whether students are receiving
LSBE classes, what topics
have been covered, and
whether there were gaps in
LSBE delivery due to the
pandemic.

2.3 Timeline and Implementation

Activity

Date

Monitoring visits to 10
schools

February 2025

Sukkur

7th-8th February




Jamshoro 13th & 14th February
17th & 18th February
Hyderabad
20th February
Thatta
25th & 26th February
Dadu
Data analysis March 1-31, 2025

The monitoring visits took place in February 2025, during which the research team visited two
secondary schools in each of the five selected districts. The findings will be presented at a
provincial learning and sharing event, engaging 30 government stakeholders in discussions on
LSBE implementation and recommendations for improvement. This monitoring initiative will
inform advocacy with SELD by highlighting best practices and gaps and ensuring that future
LSBE implementation efforts are evidence-driven.

This report presents key findings from each district and their subsequent analysis.

Section 3: Key Findings from Sukkur

3. 1 Master Trainers

The Master Trainers from Sukkur provided valuable insights into both the training process and
LSBE implementation challenges. The Master Trainer from Alfalah School noted significant
personal growth through the 2018 LSBE training by Aahung, particularly in developing values of
respect, acceptance, and appreciation for diverse opinions. He emphasized schools' critical role
as information conduits, underscoring LSBE's importance in educational settings. Regarding
trickle down trainings, the Master Trainer conducted two sessions for approximately 90-100
teachers (45-50 per session), utilizing materials provided by Aahung including charts, projectors,
brochures, and manuals. Though they encountered some logistical challenges, he suggested
extending the training period from one week to two for more effective knowledge transfer. For
classroom implementation, he indicated that LSBE is not being taught as a standalone subject but
rather integrated within existing subjects such as Science, Social Studies, and Islamiat. This
approach leverages content already present in Sindh textbooks, particularly around child
protection, safety, and values. The trainer personally believes that LSBE topics can also be found
in existing curricula which they maximize on.



The second Master Trainer runs an all girls school in Sukkur. She recalled that the 2018 training
covered various aspects of child development, including identifying student challenges,
understanding gender-based differences in growth, and advocating for girls’ education. After the
training, along with other Master Trainers, she conducted 6-day trickle down trainings with 2-3
teachers from each school in their district. The training content did face some initial challenges
from senior educators but they were countered soon enough once their importance was
explained. In terms of LSBE content, there is no direct implementation of it in her school due to
time constraints in class schedules, rather, she believes LSBE related topics are already
integrated into the curriculum in preexisting subjects. For specific cases, teachers are informally
guided on addressing students' issues, especially those facing personal and family challenges.
Efforts are made to build students’ confidence and ensure their safety, through occasional student
awareness programs on informational topics such as puberty. She commented, “We introduced
menstrual health education which was one of the primary reasons for school dropouts. Hygiene
kits were provided, and guidance on menstrual health was extended to students' mothers to
ensure proper disposal methods”. The trainer believes LSBE should ideally be taught as a
dedicated subject weekly with specialized teachers, as not all educators are equipped to handle
these topics.

3.2 Teachers

The teachers from Alfalah School and Government Islamia High School who participated in the
trickle-down training in 2018 revealed a mixed but evolving experience with Life Skills Based
Education (LSBE). Initially hesitant when discussing sensitive topics like "good touch, bad
touch," they gradually developed greater comfort and confidence in addressing these issues with
students. They unanimously acknowledged LSBE's relevance and necessity, advocating for its
introduction as early as grade 1. However, they noted significant implementation challenges,
suggesting that rather than creating standalone LSBE programs, these topics could be more
effectively integrated and emphasized within existing subjects. The teachers highlighted students'
initial resistance to LSBE content—often responding with embarrassment or inappropriate
humor—but observed that with consistent reinforcement and emphasis, students eventually
developed understanding and receptivity. Particularly noteworthy was their strong emphasis on
the need for follow-up trainings to maintain their own skills and knowledge, indicating that
one-time interventions may be insufficient for sustained educational impact in sensitive subject
areas.

3.3 Students

In Sukkur district, data was collected from 2 schools with 20 male students (10 from grade 6, 8
from grade 9, and 2 from grade 10). 17 out of 20 students reported no knowledge of what life
skills education is, with only 4 students indicating they had attended some kind of LSBE classes.
Of particular concern, all 10 grade 6 students reported never receiving LSBE instruction, with 8



of them explicitly indicating it was "not taught" at all. Among the 12 students who provided
information about the delivery method, all of them reported that LSBE content was integrated
into other subjects rather than delivered as a standalone class. The most commonly covered
topics included "Knowing your rights" (mentioned by 12 students) and "Safe and unsafe touch"
(mentioned by 7 students). Overall, the data suggests inconsistent and limited LSBE
implementation in Sukkur schools, with significant variation between grade levels and a general
lack of structured, regular delivery of the curriculum.

Section 4: Key Findings from Thatta

4.1 Master Trainers

The Master Trainers from Thatta district, namely from Government Boys High School Makli and
Government Boys High School Ghulamullah, highlighted significant structural issues with the
LSBE training program. Beginning with a six-day session in 2018, the program was originally
designed for regular continuation but faltered due to organizational constraints. While the initial
training covered crucial topics including values, gender-based discrimination, and puberty
education, both trainers emphasized that implementation in schools was inadequate, severely
limiting the program's impact. A three-day refresher course was conducted in 2019 by Aahung
for the trainers, supplemented by quarterly follow-up sessions, as an attempt to establish program
continuity. However, both the trainers reported that formal LSBE implementation has been
absent from their educational institutions. They noted that immediately following their training,
they had incorporated some LSBE content through informal instructional methods, but even
these limited implementation efforts have since ceased entirely.

A critical factor in the program's limited success, according to the trainers, was the inappropriate
selection of government schools that didn't align with program objectives. The Master Trainer
from GBHSS Makli specifically highlighted a fundamental disconnect between training content
and community contexts. He emphasized how the training failed to acknowledge the substantial
differences between urban and rural mindsets, creating a significant barrier to effective
implementation. This contextual mismatch was particularly problematic in rural areas of Thatta,
where community norms and expectations differed significantly from the training's approach.

Both Master Trainers identified the absence of community sensitization as a major oversight in
the training design. The GBHSS Makli trainer specifically noted that the training did not
adequately prepare teachers to engage with community members or address their concerns about
LSBE content. This gap was particularly problematic since community acceptance is crucial for
successful implementation of sensitive topics. Furthermore, both trainers pointed to the lack of
systematic follow-up and supervision mechanisms as a critical weakness that undermined
sustainability. Without structured oversight to track progress or support implementation, the
initial training investment failed to translate into consistent classroom practice.



4.2 Teachers

The FGDs with teachers from both schools further provided comprehensive insights LSBE
implementation challenges and experiences. They recalled that the 2018 training covered
essential topics including gender, harassment, and violence, with sessions conducted across
districts, involving approximately 50 teachers per center and lasting between three days to a
week. Teachers utilized both provided manuals and personal teaching strategies to facilitate
effective learning. Initially, many teachers possessed limited awareness of these topics but
gradually recognized their significant educational value.

They consistently encountered societal resistance when discussing sensitive subjects, particularly
regarding gender and sex education. One teacher from GBHSS Makli shared a revealing
experience where simply writing the word "sex" on the board triggered immediate backlash due
to entrenched cultural taboos. Nevertheless, persistent discussions gradually shifted perspectives
and cultivated improved understanding of these critical issues. Despite recognizing LSBE's
importance, teachers noted that while they incorporate LSBE concepts into daily interactions
with students, there remains no formal implementation structure or curriculum integration. They
emphasized the urgent need for systematic accountability mechanisms and proper
check-and-balance systems to ensure program effectiveness. Additionally, they noted that
COVID-19 pandemic significantly hindered LSBE implementation, as it redirected priorities and
resulted in the complete postponement of classes during that period, further disrupting the
continuity of these essential educational initiatives.

4.3 Students

In Thatta district, data was collected from 20 male students across grades 7 and 8. Only 2
students reported knowledge of what life skills education is, though 11 students had attended
LSBE-related classes. 6 students reported classes began "within the last year" with 5 stating they
occurred "once a week." 9 students identified their regular teacher as the instructor, with none
having separate LSBE periods. 14 students reported LSBE content as "part of another subject,"
while 6 indicated it was "not taught." Topics covered included "knowing your rights" (8
students), "safe and unsafe touch" (5 students), "personal hygiene" (4 students), and "gender
equality" (3 students). 8 students felt comfortable asking questions, 7 rated classes as "very
helpful," and 4 "sometimes" felt comfortable participating.

Section 5: Key Findings from Hyderabad

5.1 Master Trainers

The first Master Trainer from Government Girls High School Latifabad had significant
experience in gender education before attending Aahung’s LSBE training in 2018. Her earlier



understanding focused on societal norms, but the training deepened her perspective by
introducing value-based, practical approaches to SRHR topics. She transitioned from a
theoretical framework to a more applied, holistic method of teaching. The second Master Trainer
from Government Girls High School Zeenat ul Islam had a strong grasp of LSBE topics,
including puberty, menstruation, gender equality, decision-making, and the sex-gender
distinction. She particularly emphasized puberty education and gender equality for building
student awareness and informed decision-making.

A key outcome of the training for both was increased confidence. The first Master Trainer
expressed optimism in contributing beyond the regular curriculum and now advocates for SRHR
across various platforms, including her community and family. The second Master Trainer
conducted trickle-down trainings in 2019 for teachers from about 30 schools in Jamshoro and
Hyderabad and extended LSBE sessions to two charity schools, showing her dedication to wider
access.

The first trainer noted that while the term "Life Skills Based Education" appears in the
curriculum, it lacks clear explanation and contextual relevance. She stressed the importance of
early LSBE integration, especially around hygiene and concepts like safe/unsafe touch, to help
children protect themselves. She also pointed to the need for community-level awareness,
particularly regarding underrecognized forms of violence such as mental abuse. When asked
about LSBE integration at their schools, the Master Trainers noted that it isn't systematically
implemented. Life skills topics are touched on during morning assemblies, but classroom
engagement is limited. Nonetheless, they try to promote decision-making in students and have
independently led sessions on menstrual hygiene due to widespread lack of knowledge. Given
curriculum constraints, the first Master Trainer recommended integrating LSBE through
engaging methods like small activities or games—an approach echoed by the second trainer, who
also supports structured, interactive lesson plans.

Regarding training improvements, the first trainer identified a post-COVID gap, particularly
around domestic violence, and emphasized the need for LSBE to address evolving crises by
equipping women with coping strategies. Both trainers also highlighted the need to include
parents in LSBE efforts. They argued that without parental awareness, especially around puberty
and SRHR, the broader goals—such as preventing early marriages and promoting
hygiene—cannot be achieved. The first Master Trainer said, “The training does not currently
equip teachers with the skills needed to conduct parenting sessions or involve parents in LSBE
discussions.” Sentiments concerning this were further reiterated by the second Master Trainer
who emphasized upon the pivotal role of parents in shaping their children's understanding of
these topics; thereby, strongly advocating for prioritizing parental awareness.
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Finally, both the Master Trainers pointed out a lack of monitoring and accountability by SELD
for LSBE implementation. With no standardized assessment or tracking, efforts remain
inconsistent and the overall impact is limited.

5.2 Teachers

The FGD in GGHS Latifabad was conducted with 5 teachers who received trickle down training
by Master Trainers in 2019. All participants unanimously identified “good touch and bad touch”
as the most important and relevant topic, especially given the vulnerabilities of students in their
context. Since there is no dedicated LSBE integration in the timetable, they try to utilize free
periods to discuss these topics with students. The teachers noted ongoing challenges with child,
early, and forced marriages (CEFMU), with some of their own students having been married.
Despite efforts to engage parents and explain the harmful consequences of early marriage,
parental involvement remains limited—Iargely due to socio-economic constraints, as many are
deeply engaged in labor and have little time or energy to participate in their children's education.
In this context, teachers emphasized that they are often the most reliable and accessible source of
information on SRHR for students.

They strongly advocated for ongoing, refresher trainings to build their capacity further, and
suggested that the LSBE curriculum should be expanded to include career guidance and
vocational skills. This, they believe, would help students see a future beyond traditional roles and
give them practical tools to navigate life more independently and confidently.

In the second FGD at GGHS Zeenat ul Islam, 7 teachers participated, of which only two had
previously received trickle down training in 2019. The remaining teachers, mostly newer staff,
were unaware of past training efforts due to the lack of ongoing LSBE implementation at the
school. As a result, there was limited awareness or engagement with LSBE topics among the
faculty. When asked about the relevance of LSBE in schools, some teachers felt that students
today are increasingly exposed to such information through social media. They suggested that
while maintaining LSBE education for students, additional efforts should be directed toward
enhancing parental awareness, recommending that parent-focused sessions could serve as an
effective complementary approach to strengthen the overall impact of the program. Several
participants also expressed discomfort in teaching sensitive topics, even those related to the
human body during biology lessons, highlighting a need for more structured support and
confidence-building for teachers.

5.3 Students

In Hyderabad district, data from 21 students (16 female) in grades 5, 7, and 8 showed that 7
knew about life skills education (LSBE), and 14 had attended related classes. Classes were held
within the past year for most, with varying frequencies—6 weekly, 1 twice a week, 4
occasionally, and 10 unsure. All were taught by their regular teacher as part of another subject.
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Topics included safe/unsafe touch (21), rights (12), gender equality (9), saying no (8), and
periods (6). Comfort in asking questions varied: 8 always, 11 sometimes, 2 never. Most found
LSBE very helpful (13), with 6 saying a little, and 1 not helpful. All were unsure about LSBE
during COVID-19 due to irregular classes.

Section 6: Key Findings from Jamshoro

6.1 Master Trainers

The Master Trainers (Master Trainers) from Government Girls High School Bhirya and
Government Girls Elementary School Muslim Town Kotri shared in-depth insights into their
experiences with LSBE training and implementation challenges. At GGHS Bhirya, the Master
Trainer emphasized the value of training sessions that covered sensitive yet crucial topics such as
early marriage, gender discrimination, and domestic violence. These sessions helped build
teachers’ capacity to address such issues within their classrooms, positioning them as change
agents in their communities. Although there is no formal LSBE integration, some teachers try to
include life skills into their lessons by dedicating 5—10 minutes at the end of class to address
hygiene or related topics. Pamphlets and reading materials were initially used to support student
learning, but sustained implementation has faced barriers such as limited training opportunities,
cultural resistance, and the need for continuous reinforcement. Additionally, external factors such
as irregular attendance, school policy limitations, and the lingering impact of COVID-19 have
further constrained delivery.

At GGELS Muslim Town Kotri, the Master Trainer reported participating in multiple rounds of
training, including a Master Training session in Nawabshah in January 2025 and earlier sessions
conducted by Aahung, EDT, and PITE in 2019, 2023, and 2025. She also took part in a
trickle-down training initiative aimed at educating younger students. In her school, LSBE is
woven loosely into existing curriculum subjects and taught when possible. While LSBE manuals
are physically available, they are infrequently used due to a lack of formal instruction on how to
integrate them effectively into lessons. Overall student engagement with LSBE remains low,
particularly among girls, who often face additional challenges such as poor access to sanitary
products—a problem linked to widespread poverty.

Both Master Trainers identified child marriage as a persistent and deeply rooted issue in their
communities. In underdeveloped areas, it is still widely accepted, slowing the progress of
awareness campaigns. The Master Trainer from Kotri highlighted the role of patriarchal norms,
where fathers are often disengaged from their daughters’ well-being, and girls are commonly
seen as burdens. She also shared how myths surrounding menstruation, such as prohibitions on
showering or combing hair, are still prevalent and limit girls’ ability to maintain proper hygiene.
She noted that young girls hold mixed feelings about underage marriage—some are fascinated
by the idea due to its glamorization, while many others find it distressing. Despite school-based
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education efforts, many girls continue to receive conflicting messages at home, where they are
often taught that their ultimate role is to marry and bear children.

A critical gap raised by both Master Trainers is the lack of a structured monitoring mechanism
for LSBE implementation. Key topics such as gender equality, reproductive health, and early
marriage remain difficult to address in communities where these issues are considered taboo.
Resource limitations, including difficulty in providing basic hygiene materials or updated
textbooks due to high printing costs, further complicate the situation, highlighting the areas
where they need support from SELD. Additionally, the disruption caused by the COVID-19
pandemic has impacted school schedules and access to SRHR education, emphasizing the need
for better preparedness and flexibility in responding to future crises. They reiterated that ongoing
monitoring and support from SELD would be beneficial to ensure consistent implementation and
to address these challenges more effectively.

6.2 Teachers

The FGDs with teachers from both schools further revealed patterns of LSBE implementation
and student attitudes. The FDG conducted at GGELS Muslim Town Kotri included 6 teachers
while the FGD held at GGHS Bhirya included 7 teachers. In the first FGD, key topics such as
menstruation and child marriage were explored with teachers, highlighting the societal
challenges and resistance surrounding these discussions. Teachers shared that while menstruation
is discussed during science classes—particularly in relation to meiosis—many feel discomfort
due to the explicit textbook content and lack of structured support. Although students were
generally receptive and willing to apply the knowledge practically, discussing menstruation
openly remains controversial. Teachers noted instances where parents complained after such
topics were introduced, reflecting the urgent need for open dialogue among teachers, students,
and parents.

Both FGDs included discussions on child marriage and its prevalence in their localities. One
teacher recalled a sixth-grade student being married off, while another admitted to marrying her
own underage daughter due to societal pressure, despite being aware of its consequences. These
stories reflect how entrenched norms, fear of social judgment, and poverty continue to drive
early marriage, with significant physical and psychological risks for young girls. Teachers agreed
that education and community engagement are critical to addressing this issue.

While parental involvement in general school activities, such as PTMs, was noted as positive,
resistance emerges when reproductive health or menstruation is discussed. Teachers expressed
support for LSBE as a dedicated subject to tackle such issues more effectively but cited parental
objections as the primary barrier. Instead, many advocate for teaching students clear moral
boundaries, promoting goal-setting, and limiting exposure to social media. The influence of
tradition and community expectations continues to shape perceptions and decisions, reinforcing
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the need for comprehensive, culturally sensitive interventions to promote students' well-being
and challenge harmful practices.

Both discussions revealed deep-rooted societal challenges in addressing menstruation and child
marriage in schools. While teachers recognize the importance of discussing these topics,
resistance from parents and cultural stigma remain significant barriers. Lastly, according to the
teachers, implementing LSBE as a dedicated subject could be a step forward in breaking taboos,
but overcoming parental objections and societal norms will require collective efforts through
education, awareness, and open dialogue

6.3 Students

In Jamshoro district, data was collected from 20 female students across grades 7 and 8. Only 5
students reported knowledge of what life skills education is, though all 20 students had attended
LSBE-related classes, mostly "within the last year" (17 students). Classes occurred
"occasionally" for 11 students, with 19 students identifying their regular teacher as the instructor
and reporting LSBE content as "part of another subject." The most common topics covered were
"safe and unsafe touch" (19 students) and "knowing your rights" (17 students), followed by
"gender equality" (13 students), menstrual education (8 students), and "early age marriage" (5
students). Student experiences were positive, with 14 students "always" feeling comfortable
asking questions and 17 students rating classes as "very helpful." All students were unaware of
LSBE delivery during COVID since classes had been disrupted.

Section 7: Key Findings from Dadu
7.1 Master Trainers

Two monitoring visits were conducted in Dadu in two government girls' high schools
respectively, namely Government Girls Pilot High School and Government Girls Higher
Secondary School Johi.

The Master Trainer from GGPHS Dadu shared valuable insights into her experience with Life
Skills-Based Education (LSBE). She demonstrated a strong understanding of SRHR topics,
including child abuse, gender-based violence, and the importance of teaching children to
assertively say "no." She emphasized the need to introduce these topics early, using practical
resources like videos or dolls to make the lessons age-appropriate and clear. While she believed
in the importance of these topics before the training, she found the structured approach provided
during the training especially helpful, giving her a clear framework to communicate these
sensitive issues effectively. Since 2022, she has trained both teachers and students on LSBE,
following the structured module in the Initial Professional Development manual. Despite her
efforts, institutional constraints, such as the lack of formal LSBE inclusion, make it difficult to
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integrate these topics into the curriculum. Teachers often have to incorporate LSBE content
subtly within other subjects, and only a few teachers are willing to go beyond their prescribed
lessons. The Master Trainer also noted that topics like girls' right to mobility may be seen as
controversial within the community, with concerns about challenging parental authority.

The Master Trainer From GGHSS Johi further highlighted the need for sensitive language when
discussing SRHR topics, ensuring that no student feels uncomfortable or ashamed. She stressed
the importance of flexibility and adaptability in teaching, to create a safe space for students to

feel comfortable discussing personal issues, thus strengthening the student-teacher relationship.

While some topics, like menstruation, are more openly discussed in the all-girls school setting,
other sensitive subjects often result in students feeling shy and reluctant to engage in discussions.
The Master Trainers also expressed concerns about implementing LSBE properly, particularly in
rural areas, where more conservative mindsets among teachers could limit its effectiveness.

7. 2 Teachers

Due to teachers' unavailability at the second school, GGHSS Johi, only one FGD could be
conducted of the first school, GGPHS Dadu. The discussion drew approximately 12 participants,
the majority of whom had previously taken LSBE training conducted by PITE between
2019-2024. The teachers demonstrated a basic understanding of key SRHR topics, including
health and hygiene, distinguishing between good and bad touch, recognizing various forms of
violence, understanding the difference between gender and sex, addressing gender inequality and
discrimination against girls within households, and navigating puberty while dispelling common
myths surrounding menstruation. While they initially possessed surface-level awareness of these
subjects prior to the training, they acknowledged that they had not fully grasped the depth and
complexity behind these issues. Through further training and exposure, they came to appreciate
the nuanced realities and interconnectedness of these topics within their personal lives, which
reshaped their understanding and approach to incorporate these practices both in their
professional and domestic spheres.

Moreover, they admitted to initially feeling shy and uncomfortable discussing such sensitive
matters, both in classrooms and broader social settings. However, with increased knowledge and
awareness, they observed feeling more confident in addressing these topics not only with their
students, but even conducting and contributing to open SRHR-related discussions in the presence
of men. The development of confidence was not only limited to the teachers, but also to the
students who had experienced a notable positive impact from LSBE implementation in their self
growth and emotional resilience. A 6th grade class teacher recounted on equipping children with
essential knowledge and coping strategies on sensitive topics by providing counseling.
Previously, many young girls experienced fear, confusion, or distress upon getting their first
period due to a lack of prior understanding. However, with the counseling provided, they now
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possess a clear awareness of what menstruation is, why it happens, and how to manage it
effectively using appropriate hygiene practices. As a result, these students are better prepared to
handle the experience calmly and confidently, reducing the likelihood of emotional distress such
as crying or panic.

In addition, the teachers initially held several misconceptions about key LSBE topics, such as the
distinction between sex and gender and forms of violence, which were gradually dispelled
through training and exposure. Learning that sex refers to biological characteristics, while gender
is a social construct shaped by cultural norms and expectations, allowed them to critically reflect
on and articulate their own views on traditional gender roles. They had long disagreed with the
gender roles established within their communities but had lacked the conceptual framework to
contest against it. Ultimately, they felt confident enough to challenge harmful gender stereotypes
more effectively in the classroom via their newfound clarity. With regards to violence, the
teachers initially perceived violence as predominantly physical. However, through LSBE, they
came to understand that violence extends beyond physical harm, encompassing emotional,
psychological, sexual, and economic forms of abuse. This broader awareness reshaped their
approach to discussing the topic with students, enabling them to highlight and protect themselves
from more subtle, often overlooked forms of violence.

7. 3 Students

In Dadu district, 20 female students (grades 7, 8, 12) participated in the survey. 9 knew about
LSBE, while 16 had attended related classes. Sessions were conducted recently for some (7
within the last month, 3 in the last 6 months) but had not occurred at all for 5 students.
Attendance varied, with 9 reporting occasional classes, 3 twice a week, and 7 unsure. Regular
teachers conducted sessions for 18 students, and all reported LSBE being integrated into other
subjects. Key topics included safe and unsafe touch (16), knowing rights (16), gender equality
(15), and periods (16). Comfort in participation was high, with 15 always comfortable, 4
sometimes, and 1 not. Nineteen found LSBE very helpful.

Section 8: Summary of Key Findings

e In all schools across the five districts, there is no formal allocation of time for LSBE, and
teachers rarely integrate the content into their regular lessons. Where LSBE is taught, it is
sporadic and often limited to ad hoc sessions, free periods, or school assemblies, with no
structured framework or accountability to ensure continuity.

e Student awareness of LSBE is low with poor retention—many students either do not
know what LSBE is or have only a vague understanding, with highly varied exposure and
attendance.
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e Master Trainers and teachers focus more on safer, less controversial LSBE topics such as
personal hygiene, puberty, and safe/unsafe touch. More sensitive areas—such as
reproductive health, child marriage, or gender roles—are avoided or cautiously
addressed, as teachers themselves are uncomfortable with discussing them.

e Urban schools face challenges related to institutional rigidity, including overloaded
timetables and administrative challenges. This makes it difficult for them to continue
implementation in the absence of structured mechanisms and routine monitoring.

e There is little to no institutional monitoring or follow-up on LSBE implementation.
Without clear accountability, many trained teachers lose momentum over time, and
schools are left without guidance on sustaining delivery. A significant number of teachers
trained by Aahung and PITE are also approaching retirement, and there is a call from
teachers to train incoming hires.

e Teachers and Master Trainers initially felt uneasy discussing SRHR topics but gained
confidence after the 2018 training, which encouraged them to reflect on and challenge
harmful norms both in school and at home.

e In schools where LSBE was implemented—however inconsistently—teachers observed
improvements in students’ emotional resilience, confidence, and ability to express
concerns or set boundaries. These positive changes are encouraging but there are gaps
that need to be filled to scale the LSBE program to its achievable potential.

Section 8: Discussion

In 2018, the Sindh Education and Literacy Department (SELD) formally committed to
implementing LSBE across public schools by integrating Aahung’s LSBE content into existing
subjects. This model was designed to ensure that essential SRHR (Sexual and Reproductive
Health and Rights) topics—such as child protection, gender equality, consent, puberty and
menstruation, harmful impacts of child marriage—would reach students through core curriculum
delivery. However, the data collection across all 5 districts, spanning across the perspectives of
master trainers, teachers and student information clearly reveal a significant gap between this
policy commitment and its actual implementation. While some strides were made in terms of
initial teacher training after the 2018 training, they did not uphold well since several barriers
persist, making the overall implementation of LSBE inconsistent and fragmented. A review of
textbooks by Aahung shows that few components were included as per the agreed upon
framework between Aahung and SELD.

Across all visited schools in the 5 districts, there was no evidence of structured LSBE integration
into the curriculum. Master trainers unanimously highlighted the necessity of incorporating
LSBE topics at an early stage and in a systematic way. They acknowledged that their training
equipped them with effective frameworks for addressing sensitive subjects. However, in practice,
LSBE content is rarely woven meaningfully into lessons. Where it does occur, it is often done
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sporadically—delivered through free periods, ad hoc sessions, or occasional school
events—without a structured curriculum or follow-up. LSBE-related content such as hygiene or
safe touch is only loosely integrated into existing subjects like Social Studies or Islamiat rather
than being taught comprehensively. Even in schools where trained Master Trainers exist, they are
not institutionally empowered to implement LSBE in a structured or sustained manner. This lack
of formalization results in low prioritization of LSBE and makes delivery contingent on
individual teacher motivation and capacity.

As a result, students’ exposure to LSBE is inconsistent and superficial. Many students struggled
to identify whether they had even attended LSBE-related classes, reflecting the lack of formal
structure and low visibility of the content. Although topics like menstruation, hygiene, and
safe/unsafe touch were more commonly recalled, there was minimal retention or understanding
of more complex areas like gender roles, emotional health, or different forms of violence. This
reveals a significant gap between policy and practice: while the directive to integrate LSBE
exists, the lack of institutional support, structured lesson planning, and monitoring mechanisms
has rendered its implementation largely ineffective.

Teachers and Master Trainers showed a strong tendency to gravitate toward topics like hygiene,
menstruation, and child safety—areas perceived as informational, neutral, and less likely to
trigger resistance from parents or school management. While these are important components of
LSBE, the avoidance of more contested themes (e.g., bodily autonomy, gender identity, or
reproductive rights) means students are not being equipped with the full range of life skills
necessary to navigate adolescence and challenge harmful social norms.

Strongly reiterated by the Master Trainers of Thatta, the urban-rural dichotomy emerges as a
significant role player in shaping LSBE implementation too. In predominantly rural areas such as
Johi (Dadu), Jamshoro, and Makli (Thatta), institutional resistance serves as a primary barrier.
Teachers and Master Trainers in these districts reported facing hesitation and pushback from
school leadership, fears of upsetting parents, and internal pressures to avoid “controversial”
content that could be perceived as inappropriate. Rather than being driven solely by community
norms, this resistance is often reinforced by cautious school administrations and the need for
clear policy support. Conversely, relatively urbanized schools in Hyderabad and Sukkur showed
more openness, with both teachers and students reporting higher levels of comfort in discussing
SRHR. However, even in these settings, direct and consistent delivery of LSBE was rare.
Teachers in urban areas were more likely to use interactive methods (e.g., videos, storytelling),
but still lacked institutional support and curricular alignment.

Akin to this, a recurring theme across all districts is the lack of community engagement and
parental sensitization regarding the purpose and value of LSBE. Teachers often feel isolated in
their efforts to deliver LSBE content, with little to no support from parents or school leadership.
This is particularly problematic for sensitive topics like gender equality, child marriage, and
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mobility rights, where social norms directly conflict with the content. It bears noting that parental
disengagement partially stems from socioeconomic constraints, as many parents’ obligations as
manual laborers preclude significant educational involvement. This socioeconomic dimension
extends to the student population itself, with adolescents in cities like Hyderabad and Jamshoro
frequently engaging in part-time labor activities. Without active community buy-in, even
well-trained educators remain constrained in their ability to effect meaningful behavioral or
attitudinal change at the student level. To ensure LSBE’s success and sustainability, it is critical
for SELD to strategically engage and sensitize parents, school management committees, and
local opinion leaders. This community buy-in is essential not only for overcoming institutional
resistance but also for creating a supportive environment where LSBE can be taught without fear
of backlash or misunderstanding. SELD can take proactive steps to foster open dialogue, address
concerns, and build trust with the community to ensure that LSBE is embraced as a necessary
and valuable educational component.

To conclude, the findings culminate in a consistent recommendation from all participating
educators regarding the critical necessity of both refresher training modules and constant, strict
monitoring of such programs to ensure sustainability. The 2018 LSBE training catalyzed
significant personal growth among Master Trainers and teachers, particularly in reshaping their
perspectives on gender, violence, and bodily autonomy. Where LSBE is implemented, even
informally, students—especially girls—show increased confidence and emotional resilience,
while teachers observe improved boundary-setting and openness around taboo topics. However,
for LSBE to reach its transformative potential, it must be comprehensively embedded within the
curriculum, with ongoing community engagement and a rights-based, culturally sensitive
teaching framework.

Moving forward, both Master Trainers and teachers emphasized several critical
recommendations: conducting refresher courses for existing teachers, providing training for
newly hired staff, offering incentives to encourage participation, improving parent engagement,
expanding LSBE content coverage, and enhancing teaching resources. In particular, Master
Trainers in Thatta stressed the need for training to better reflect rural realities, incorporate
community engagement strategies, and establish stronger follow-up mechanisms. Several
educators suggested that SELD’s involvement in structured and consistent monitoring would
greatly improve the program’s impact. They emphasized that regular follow-up and oversight
from SELD would help ensure that LSBE is being implemented properly across schools, address
any gaps in teaching, and offer necessary support to teachers facing challenges in their
classrooms.
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